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RESUMEN 
 
Implementation of multi-sensory input activities as an engaging supportive tool to 
promote the development of vocabulary in English as a foreign language in young learners 
is a project that was conducted with 10th graders in a public secondary school located in 
Pereira, Colombia; influenced by the French author Tomatis´ (2002) idea, who proposed 
that student’s senses must be stimulated since this can be a considerable benefit at the 
time of learning a second language. In other words , implementing multi-sensory 
techniques offers benefits that other  methods do not, like updated classroom procedures 
and activities, more inclusive activities for all the different learning styles and more overall 
engaging material, this last one being quite important as this project was conducted on 
secondary  students, as this specific group being one not that ¨ proficient¨ or ¨ well behaved¨ 
because of the student´s background, this material really had to motivate them enough 
for they to work in the class. So motivation  was decisive to engage the students into the 
class itself to accomplish properly all of the sessions, this ¨motivation¨ was achieved 
through the implementation of different classes that differed from regular-classes students 
get used to take. That way, it could be observed and analyzed if this multi-sensory 
procedures generated a positive impact on students English as a foreign language 
learning process.  
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Implementación de actividades  multi-sensoriales como herramienta de enganche 
y apoyo para promover el desarrollo de vocabulario del inglés como lengua extranjera en 
jovenes aprendices  (Implementation of multi-sensory input activities as an engaging 
supportive tool to promote the development of vocabulary in English as a foreign language 
in  young learners, nombre original en inglés ) es un proyecto que fue realizado con 
estudiantes de 10mo (décimo) grado en un colegio ubicaco en Pereira, Colombia; 
influenciado por la idea del autor Francés Tomatis (2002), quien propuso que los sentidos 
del estudiante deben ser estimulados por que allí puede haber un beneficio considerable 
cuando se está aprendiendo una segundo lengua. En otras palabras, cuando se 
implementa con actividades multi-sensoriales se ofrecen ciertos beneficios que otro tipo 
de implementaciones no proveen, como actividades y procedimientos de aula 
actualizadas, más actividades inclusorias para todos los diferentes estilos de aprendizaje 
y más material de enganche, este último siendo realmente importante porque este 
proyecto se realizó con estudiantes de secundaria, como este era un grupo sin un buen 
nivel, ni buen comportamiento por su entorno como tal dentro y fuera del colegio, este 
material realmente debía motivarlos lo suficiente para que ellos trabajasen en el aula. 
Entonces la motivación fue algo decisiva para enganchar los estudiantes en la clase 
misma para cumplir a cabalidad todas las clases; esta ¨ motivación¨ fue alcanzada a través 
la implementación de clases diferentes que en cierta medida difirieron de las clases 
regulares que los estudiantes estaban acostumbrados a ver. De esa manera se pudo 
observar y analizar si estos procedimientos multi-sensoriales generaron un impacto 
positivo en el proceso de  aprendizaje del inglés como lengua extranjera en los 
estudiantes. 
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1. JUSTIFICATION 
Learning a second or even a third language has become a popular endeavor in 
recent years given that it has an academic and a cultural significance in today’s society; 
it has been estimated by UNESCO (2005) that around 50% of people around the world 
are bilingual inasmuch as bilingualism is promoted by several countries. Based on this, it 
is perceived that language instruction is evidenced worldwide and all nations, without 
exception, have procured policies for teaching foreign languages. UNESCO (2005) 
proposes that primary education must foster multilingualism since young learners are still 
in early development of their cognitive abilities. 
Having a proficient level in English has become a social and professional necessity 
as it plays a major role in the country’s development by providing opportunities for its 
citizens to connect with foreign businesses, to expand markets and more importantly 
integrate them as a culture in different academic contexts. Having high language 
proficiency can provide future opportunities for people on a smaller scale; for example, by 
bettering their prospects in terms of employment which can then lead to an improved 
financial situation. Accordingly, McKay (2002) is quite correct when she notes that “One 
major factor that has impeded and will continue to impede the spread of English is that 
there is often little incentive for individuals, to acquire more than a superficial familiarity 
with the language.” (p. 19), she also agrees that each country has special needs in order 
to keep up in the edge of technological, scientific advances, as well as international 
business plus general translations requirements, so 2, knowing a second language might 
not only foment language users’ mobility around the world, seeing as how they are able 
to communicate in foreign contexts, but encourage more and more people to visit the 
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country. Currently the Colombian government is aware of this, for that reason the Ministry 
of education (MEN) is attempting to create structural changes in the Colombian society, 
and education plays such an important role to accomplish this ¨change¨, that they want to 
get the best education in South America. For this reason MEN is bidding in 5 crucial 
aspects that will allow our country to reach this educational system commitment, which 
are: 1. An extended scholar journey, outstanding and excellent teaching, Colombia´s lack 
of analphabetism, high quality higher education, and a bilingual Colombia, this last one 
being our target concern. 
 Becoming a bilingual country entails a process that evidentially has a starting point, 
student´s English language proficiency level will be considered as the reference point; 
English language proficiency level according to the ¨Ministerio de Educacion Nacional¨ 
(MEN) (2016) has been measured in the previous year (2015), showing as a result that 
2% of the students from the last scholar year (11th grade) in Colombia had a pre-
intermediate B1 level, and 7% Basic A1 level. Consequently, MEN has attempted to 
increase this numbers in the students of the last scholar year by 2018 from 2% of B1  
English language users´ to 8%, and from 7% of A1 language users to 35%, reaching this 
will conduct that the students communicate in a better way and can get better laboring 
and professional  opportunities. To achieve this, MEN has established  an educational 
program to stimulate the use and development of the English language and English 
language teaching, The Colombia Bilingüe program, which is one plan out that is being 
promoted by the Colombian government over a 25 year period to support educational 
processes, specifically in EFL, all over the country. This plan includes computer modules 
and mobile applications such as “Bunny Bonita”, “English for Colombia”, “My ABC English 
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Kit” and new books, such as “English please!” These tools were developed to support 
language learning and increase student’s engagement during lessons. This program looks 
for implementing actions in a huge amount of institutions over the country. For the first 
stage, strategies will be focused to get more than 1050 teachers and more than 98000 
students benefited with the program itself. 
Based on the numbers provided by the MEN about student´s English language 
proficiency level, where they (MEN) highly remark the improvement of in-service teachers 
conducting English classes to reach the expected outcomes by 2018; one could think 
student´s English language proficiency level is because of the in-service teachers´ English 
language proficiency level. Paradoxically, an issue seemed to arise from learners´ 
understanding of classroom language instruction and not teachers´ English proficiency. In 
order to illustrate this, in our local department, a study in public schools in which 27 
teachers were assessed in Dosquebradas-Colombia, showed that more than half of the 
teachers were above the B2 level, which means, according to the common European 
framework (p.24) that they are independent users of the language since they “can 
understand the main ideas of complex text on both concrete and abstract topics”, “can 
produce clear, detailed text on a wide range of subjects and explain a viewpoint’’ and “can 
use language flexibly and effectively for social, academic and professional purposes”. On 
the other hand, students’ language proficiency was not that comparable with the one from 
the teachers on the grounds that just the 0,53%  of the students assessed in the same 
locality reached a language mastery, Rendon (2014); which means that the issue is not 
about the teachers’ language level, but teachers’ language delivery to learners. For that 
reason and keeping in mind that our project deals with multisensory instruction, those kind 
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of supports provided by the Colombia Bilingüe program can be  ¨aided and completed¨ 
with this implementation  to reach the wished English level of our students in public 
schools , seeing as how they include pedagogical games and activities in which students 
have to use all their senses in real situations; thus meaning that students can develop 
listening skills as well as writing and oral skills, pronunciation, grammar and reading skills 
in simulated situations of real contexts. Tomatis, cited by Gomez (2012) proposed that 
student’s senses must be stimulated since this can provoke beneficial outcomes at the 
time of learning a second language. By applying these techniques to all the learning styles 
(visual, auditory, and tactile/kinesthetic) tremendous results can be achieved, not just by 
learners but also by teachers, since they will be able to help students incorporate 
knowledge in the style they are most comfortable with and will be able to create more 
engaging, wholesome classes. The purpose of attempting to connect all senses to 
language instruction in this classroom project is to assure a more realistic approach to 
language instruction engaging students´ perception. 
The project was implemented with young learners, a 10th grade from the Institución 
Educativa Sur Oriental Pereira, and was based on a number of classroom activities 
designed to build a series of “memory triggers” that enhance the learning process in long 
term (Pitts, 2012) through the engagement of as many senses as possible. These 
“triggers” aided with specific word recall, as the project was based on mainly building and 
expanding vocabulary in the involved group. For instance, it would not be the same to 
teach a set of fruits bringing to the class flashcards of those fruits than bringing actually 
the fruits to watch them, smell them, touch them, taste them, feel them, etc.. However, it 
goes beyond of that, the interaction is always meaningful and there is when this cite by 
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Benjamin Franklin (1750) illustrates in the most appropriate way what this project is 
intending to accomplish ¨Tell me and I will forget,, show me and I may remember, involve 
me and I will learn¨ so students were involved in certain activities where they were 
explained and given with information using multisensory aids and then challenged to use 
the information already provided.  Initially, the learners were given a few tests to determine 
what learning styles were more evident within the context and the overall language 
proficiency; then, they were instructed on the classroom procedures and these new 
activities. Following this, they were part of regular classes where most of the material 
being presented and practiced included these “multi-sensory techniques”. Finally, learners 
were evaluated during the final stages of the project and the scholar period as well so as 
to gather data and determine if there was a meaningful impact on the learners. 
It can be stated that this project is innovative as it considers the fact that 
multisensory techniques have not been widely applied in the Colombian context, research 
regarding this type of implementation in our country was accomplished, having as a result 
a lack of knowledge, interest, etc… in the fields of educational purposes. However, it has 
been implemented in other countries such as the United States and has had a definite 
success in the long run. This country has specialized learning centers like the Institute for 
Multi-Sensory Education, where teacher training programs are focused on using a wide 
array of multisensory techniques in the classroom, mainly focusing on the Orton-
Gillingham method, which will be explored beyond later. This, of course, means that they 
could easily be modified and applied in our context to share the same success. To sum 
up, implementing multi-sensory techniques offers benefits such as updated classroom 
procedures and activities,  inclusive activities for all the different learning styles and more 
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overall engaging material; this last one being quite important as our project was 
conducted on secondary students in order to observe and analyze if this generates a 
positive impact on their learning process. We believe this since according to Azmi (2013) 
who stated that: 
“Incorporating multi-sensory delivery in language teaching will give students a large 
number of benefits and broadens their opportunities in successfully acquiring a foreign 
language. These advantages range from enhancing motivation to promoting autonomous 
learning, fostering critical thinking skills, encouraging innovation, establishing interaction, 
boosting communication, promoting research and maximizing cooperative learning (p.1)”. 
 
So this multisensory activities not only aimed to teach certain range of vocabulary, but 
provided also an experiential learning boosted by motivation which will allow students to 
remember better in long term the specific information, the same way we remember better 
the moments and not the exact dates of those moments.  
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1.1 Objectives 
 
There are specific and general objectives this project expected to fulfill by the end of 
the implementations stage; some are for language teaching and learning aims. 
 
 
Teaching aims 
General 
➢ Implement and carry out multi-sensory activities as experiential learning in public 
secondary   school. 
Specifics 
➢ Identify the impact of multi-sensory activities as experiential learning on students’ 
performance involving the four skills.  
➢ Demonstrate how an appropriate environment and appropriate materials enable 
students to increase their interest on learning English as a second language with multi-
sensory activities as experiential learning. 
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Learning aims 
General  
➢ Identify students’ second language learning progress with the implantation of 
multi-sensory activities as experiential learning in a public secondary school. 
Specifics 
➢ Explore new ways to engage students applying multi-sensory activities as 
experiential learning when learning English as a foreign language within a public school. 
➢ Find out and describe students’ strengthens and weaknesses in their 
performance towards multi-sensory activities as experiential learning. 
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2. CONCEPTUAL FRAMEWORK 
 
2.1 Introduction 
Traditionally, vocabulary instruction has been related to teaching word meanings 
through lists of words, synonyms, and other methods with the belief that vocabulary is 
properly attained. The reality is that students need to see words in context to know how 
they are used in real-life situations. This means, according to Ooi and Lee Kim- Seoh, 
(1996) vocabulary instruction should go beyond just helping the learner to internalize 
dictionary meaning. For instance, immediately after explaining what a word means, the 
teacher might want to talk about the context in which the word can be used (pragmatic 
value). So it is argued that the teaching of vocabulary depends on the integration of lexis, 
grammar & discourse, and this can be achieved if lexis is taught through reading. If we 
take into consideration the information previously mentioned, we can even extrapolate 
that the vocabulary learning process aided by multi-sensory learning strategies will 
enhance students vocabulary, since the more experiences a student has with a piece of 
information, the more effective his/her ability  to remember it will be .  
 
2.2 Multi-sensory 
The external world is filled with objects of interest and importance, many of which 
can be experienced though several sensory channels. For example, objects generally 
have a specific shape and color, make a distinctive noise under certain conditions, have 
a particular texture and weight, and in some cases have characteristic such as smell and 
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taste so, Checa et al.  cited by Gomez (2012, stipulated that world perception is developed 
in our cognitive system through sensorial stimuli; thus, multisensory integration will tackle 
how information from the different sensory receptors, such as: sight, sound, touch, smell, 
self-motion and taste, may be integrated by the nervous system  having as a result, 
meaningful perceptual experiences. 
In order to define what “multisensory” means, defining what "sensory" is, is crucial. 
Each of the 5 senses (which are: sight, smell, touch, taste and auditory sense) consist of 
organs with specialized cellular structures that have receptors for specific stimuli. These 
cells have links to the nervous system and thus to the brain, allowing all of the senses  do 
their work as they are responsible for perceiving, interacting and interpreting the real world 
itself. Concerning all the five senses, Zamora (2015) offers some definitions which will 
allow a best understanding about how they work. 
 
2.2.1 Human sensory organs 
2.2.1.1 Hearing: The ear is the organ in charge of receiving auditory stimuli. The 
outer ear is shaped like a cup to direct sounds toward the tympanic membrane, which 
transmits vibrations to the inner ear through a series of small bones in the middle ear 
called the malleus, incus and stapes. The inner ear is a spiral-shaped chamber covered 
internally by nerve fibers that react to the vibrations and transmit impulses to the brain via 
the auditory nerve. The brain combines the input of our ears to determine the direction 
and distance of sounds. The inner ear has a vestibular system formed by three 
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semicircular canals that are approximately at right angles to each other and which are 
responsible for the sense of balance and spatial orientation. 
 
2.2.1.2 Taste: The receptors for taste, called taste buds, are situated chiefly in the 
tongue, but they are also located in the roof of the mouth and near the pharynx. They are 
able to detect four basic tastes: salty, sweet, bitter, and sour. Generally, the taste buds 
close to the top of the tongue are sensitive to sweet tastes, whereas those in the back of 
the tongue are sensitive to bitter tastes. The taste buds on top and on the side of the 
tongue are sensitive to salty and sour tastes. At the base of each taste bud there is a 
nerve that sends the sensations to the brain. The sense of taste functions in coordination 
with the sense of smell. The number of taste buds varies substantially from individual to 
individual, but greater numbers increase sensitivity.  
 
2.2.1.3 Smell: The nose is the organ responsible for the sense of smell. The cavity 
of the nose is lined with mucous membranes that have smell receptors connected to the 
olfactory nerve. The smells themselves consist of vapors of various substances. The smell 
receptors interact with the molecules of these vapors and transmit the sensations to the 
brain.  
 
2.2.1.4 Touch: The sense of touch is distributed throughout the body. Nerve 
endings in the skin and other parts of the body transmit sensations to the brain. Some 
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parts of the body have a larger number of nerve endings and, therefore, are more 
sensitive. Four kinds of touch sensations can be identified: cold, heat, contact, and pain. 
Hairs on the skin magnify the sensitivity and act as an early warning system for the body. 
The fingertips and the sexual organs have the greatest concentration of nerve endings.  
 
2.2.1.5 Sight: The eye is the organ of vision. It has a complex structure consisting 
of a transparent lens that focuses light on the retina. The retina is covered with two basic 
types of light-sensitive cells-rods and cones. The cone cells are sensitive to color and are 
located in the part of the retina called the fovea, where the light is focused by the lens. 
The rod cells are not sensitive to color, but have greater sensitivity to light than the cone 
cells. These cells are located around the fovea and are responsible for peripheral vision 
and night vision. The eye is connected to the brain through the optic nerve. Experiments 
have shown that the back of the brain maps the visual input from the eyes. The brain 
combines the input of our two eyes into a single three-dimensional image. 
 
2.2.2 The role of the senses when learning  
After considering all the human organ senses’ definition and how they work, it is time 
to know their role and which benefits they have, Pitts (2012) states the following: 
Studies have shown that we rely heavily on our senses to process information when 
learning, and engaging more than one sense when teaching can help information 
processing. Using multiple senses allows more cognitive connections and 
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associations to be made with a concept. This means it is more easily accessible to 
students as there are more ways the information can be triggered and retrieved 
from their cognitive learning center.  
So engaging all the senses will maximize the retention of information, each of the 
senses has a role and provide different information from different stimuli received. Pitts 
also points out the roles of the organ senses when learning and teaching: 
 
2.2.2.1 Sight: Sight is crucial in the learning process, especially for visual learners, 
making lessons more memorable; entails providing interesting but not 
distracting support material, for example black and white work sheets do not 
motivate children.  
 
2.2.2.2 Hearing: Sound plays a really important role in the learning process but 
particularly is more effective for auditory learners. It helps the learner understand the world 
around them better and provides another level of comprehension that sight alone can’t 
offer.  
 
2.2.2.3 Taste: Food can be educational, for example in history and geography. 
Tasting and making dishes from around the world is a fun activity for students and will 
certainly make for a memorable certain lesson. If you can associate a fact with fun, the 
memory will help you to retain more information. 
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2.2.2.4 Smell: The sense of smell is a very powerful tool, children subconsciously 
associate smells with different things, for example family members, happy memories or 
places. This can be used in the classroom by building associations with different smells 
and linking them to the lesson, this strong sense can easily be overlooked and under 
used. 
 
2.2.2.5 Touch: Children learn better if they have something in front of them that 
they can feel and physically touch, and even better if they made it themselves. Students 
can express themselves using, putty, paint, etc. This allows students to channel their 
creativity in a physical medium and lets them experiment with the world by themselves 
through making and touching. Textures are an important tool and creativity needs to be 
developed at school. Lessons incorporating touch and movement will be particularly 
beneficial to kinesthetic learners. 
 
2.2.3 Multi-sensory Stimuli 
Similarly, according to Tomatis, cited by Gomez (2012) multisensory stimulation 
provokes a sensitive receptivity condition that implies repercussions in a higher order, 
which have as a result a boost in cognitive receptivity. Given that, the purpose behind 
multi-sensory instruction is to apply the concept of learning ‘’better’’ using two, three or 
more senses simultaneously to any subject area. As mentioned previously the more 
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experiences a student has with a piece of information, be it  spelling word, a process in 
mathematics or a concept in science; the stronger their ability will be to remember it over 
a longer period of time, as could be evidenced in the following scenario: 
Let us suppose there is a music library stored in just one folder within a computer, 
and that the folder has been filled with a great number of audio tracks without any 
organization format. Now, when a specific audio track is needed, the chance of being able 
to find this specific audio track will probably be rather small, because of the size in terms 
of the amount of items inside of the said folder. The more organized the file system is, the 
better the chance of finding the specific piece of information. In a well-organized music 
library, the tracks might be grouped by their respective author. Then, the albums could be 
arranged with the respective songs and so on, genre, compositor, etc… Each step we 
take to organize the system further improves our ability to find a specific song; the same 
happens when learning. The opportunities we have to retrieve information are linked and 
influenced by the number of pathways (the modes of learning) we have created to find it.  
     Let us consider a new word we want to learn as an example. If we just look at 
the word and we analyze how it is spelled, we are creating one visual pathway to the 
information. If we say the word aloud, we are creating two more paths to the information, 
one auditory since we are now hearing the word, and one sensory motor as the muscles 
in our mouth form the sounds of the word. If we write the word as well, we create two more 
pathways: a second visual one and a tactile one as we “feel” the word when we write. The 
more ways we experience the word, the more pathways we create and thus we improve 
our likelihood of remembering that word when we need to Pitts (2012). 
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Prussian (now Russia) philosopher Immanuel Kant (1760’s) proposed that our 
knowledge of the outside world depends on our channels of perception. What was stated 
by Tomatis, cited by Gomez (2012), was that the cognitive development is the result of 
the efforts to comprehend and interact within the world. There are some stages, and in 
each stage a new way of operation or perception is achieved; so perception is the mental 
process that the brain undergoes with which allows the organism to receive, elaborate 
and interpret information from the environment through the senses, then transmitting this 
information towards the brain and then, after being sent to their respective areas of the 
brain, it becomes stimuli. Given that, the stimuli are the physical, chemical and mechanical 
agents that create a functional reaction in the organism. There is a big school which is 
based on the multi-sensory instruction supported on the well development of the cognitive 
development. It has some basic principles in which world perception can be maximized 
when accomplishing their activities; and this is the Orton-Gillingham methodology. 
 
2.2.4 Orton-Gillingham methodology 
This methodology according to Kohler (2015) dates back to 1935 when neurologist 
Dr. Samuel T. Orton and educator Anna Gillingham developed this approach at the New 
York Neurological Institute originally used to teach children with dyslexia (learning 
disability characterized by difficulty in reading and writing) how to read, but nowadays 
many educators now realize that this approach is applicable to all learners. This method 
relies on directly teaching the fundamental structure of the language. Instruction begins 
with simple sound/symbol relationships and progresses logically to more complex 
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concepts. This multi-sensory approach enables learners to capitalize on their strengths 
while remediating deficits. 
The Institute for Multi-sensory Education (IMSE), where Kohler is the professional 
development director, implements this method at an early age to prevent problems in 
reading further down the road. Their approach combines a strong literature program that 
includes a rich mixture of written and oral language with organized, direct instruction to 
meet the needs of the emergent reader. Their particular Orton-Gillingham methodology 
involves five parts: 
 
1. The three part drill: This is a review of prior learned concepts. The three parts 
focus on visual using a card pack, auditory/kinesthetic where it is incorporated 
another medium such as sand and another materials, and blending where 
letters are blended into syllables.  
2. Teaching a new concept: This is where a new concept is taught directly (sound 
or spelling rule) using a multi-sensory approach. An object that represents the 
new concept along is incorporated with literature and multi-sensory activities. 
The new concept is applied into writing words and sentences using “finger-
tapping” and “pounding” which are tactile methods. 
3. Decoding and learning centers: This provides practice in decoding multi-syllabic 
words using a very specific equation.  
4. Red words: This is a specific multi-sensory strategy to teach non-phonetic or 
high frequency words. 
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5. Comprehension: Reciprocal reading is focused to help the student shift from 
learning to read to reading to learn. 
This school also add tactile techniques such as writing with crayons and screens 
to create bumps, arm tapping, pounding syllables, finger-tapping sounds, and spelling in 
sand among other strategies expand this approach. All of the 5 previous parts to Orton-
Gillingham are copyrighted; hence, not too much clarification was provided.  
 
 
2.3 Vocabulary 
Language is comprehended  according to the on-line Oxford Dictionary as the 
method of human communication, either spoken or written, consisting of the use of words 
in a structured and conventional way , where according to Cameron (2001), the words are 
language units whose role begins with the early use of nouns for naming objects in first 
language acquisition, for that reason it is proper to say the words play such an important 
role in the language development, that on them depend the understanding of the language  
itself, as is evidenced  in  this cite, “while without grammar very little can be conveyed, 
without vocabulary nothing can be conveyed” (Wilkins, 1972, pp. 111-112).  
For that reason, guaranteeing an outstanding vocabulary teaching, language 
learning will be a satisfactory outcome. Cameron (2001) labels that: 
“Vocabulary development is about learning words, but is about much more than 
that, is about learning more about those words” and also that “there is an interesting 
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coincidence in timing between infants learning to point, and a well- documented 
sudden increase in the rate of acquisition of nouns for naming objects, as if the two 
reinforce each other by enabling to get helpful adults to label the world for them” 
(p.73). 
 
Acquiring a range of word meanings takes a little bit more than the acquisition of the 
spoken form of the words, Cameron (2001). This author insists that learning words is not 
something that you acquire once you have used the word itself, but it is a cyclical 
procedure in which you use those new words meeting them again and again making them 
familiar words, so you get used to them. it is to say, that internalizing a word is not like 
using it once, but using it in as much times as possible recycling it  with its variations or 
word families, where too many words can derive from just one, for instance the word  
“work’’ , where work, works, working, worked, worker are part of the same word. Thus, 
Cameron states learning new words is not like filling out a ¨to do list¨ when you see a new 
word, you check the word and then you have learnt that word. Conversely, in order to 
successfully acquire new words, it must be like cleaning a house every week to maintain 
it clean. This idea is highly remarked by the Byki (2015) program, which is an abbreviation 
of ¨Before You Know It¨ an application developed by Transparent Language which is  an 
application  developers organization that works and makes applications that change the 
way how people learn languages. Byki is based on certain key aspects to learn new words 
from a foreign language, one of them through repetition. 
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2.3.1 Repetition                    
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                           
The Byki program from ¨Transparent Language¨ was based on the concept of building a 
solid foundation of vocabulary before getting into  other aspects of the language, 
Transparent Language agrees with the fact that the popular methodology for learning a 
second language has been concentrated on grammar and sentence structure firstly, and 
then on vocabulary, but there has been a shift where the vocabulary instruction must go 
first to make sentence structuring easier, Byki is based on Barcroft´s work, Barcroft (2013) 
says that there are 5 principles to have an effective second language vocabulary 
instruction, some of them imply that there must be a comprehensible manner in which you 
teach the new word from a foreign language and its meaning, so for example Byki takes 
advantage of the senses to present the new vocabulary, the words are presented in a way 
that foreign language vocabulary is memorable,  For example, they state that   
¨Every foreign language term is presented not only as text, but also as audio, so 
that language learners can hear the correct pronunciation as many times as they 
need to fix it in their mind. The pronunciation can even be slowed down to help 
language learners focus on the smaller nuances (Byki, 2015)¨ 
Barcroft also highlights the idea the more a foreign language learner is exposed to 
the foreign vocabulary, the more likely s/he is to remember it, most of the learners need 
among 5-16 ¨meetings¨ with certain word in order to add it to the repertoire, so mastering 
the new vocabulary terms entails the fact of working with them not only in one session or 
two, it requires recycling the information from previous experiences and use this 
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information, in this case vocabulary in the new experiences. So after considering the 
previous information, there is a point where the vocabulary to be taught must be taken 
into consideration, Cameron proposes two types of words, and how do they work. 
 
2.3.2 Types of words 
Cameron (2001) states there are two types of words; function and content words 
according to how they are used to construct sentences. Content words are those that 
carry a lexical meaning, whereas function words seem to be mainly used to carry 
grammatical meaning. 
 In the next sentence, the content words are underlined, and all the others are function 
words: 
The old car in the backyard was driven when my grandfather was young. 
So content words are nouns, lexical verbs (every verb that is not an auxiliary verb), 
adjectives; function words are modal and auxiliary verbs, articles and prepositions. Then 
this classroom project attempted to acquire in the learners content words and increase 
their set of content words by using the experience through multisensory activities, that 
way the student can create meaningful messages from the content words, repeating them 
in different scenarios and keep improving the language while mastering the words, then 
the language proficiency level will be polished with function words that are learnt through 
the use of language itself. 
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2.4. Experiential Learning 
 
One of the most important issues a teacher has to deal with is to plan opportunities 
for learners to learn and catch vocabulary, and there is when multi-sensory activities can 
be applied to have an experiential learning, that According to Kolb (1984), is a four-stage 
cyclical theory of learning which happens implicitly and implies the fact of combining 
experience, perception, cognition and behavior, where “learning” is the process from 
which knowledge is created through the transformation of experiences. Concrete 
experience (do), reflective observation (observe), abstract conceptualization (think), and 
active experimentation (plan) are the four stages whereby experience is translated 
through reflection into concepts. The first stage, concrete experience, is where the 
learner actively experiences an activity, the second stage, reflective observation, is 
when the learner consciously reflects back on that experience. The third stage, abstract 
conceptualization, is where the learner attempts to conceptualize a theory or model of 
what is observed. The fourth stage, active experimentation, is where the learner is trying 
to plan how to test a model or theory or plan for coming experiences.  
The experiential learning then states that a direct experience allows participants to 
acquire knowledge and skills, Wurdinger, and  Carlson,  (2010) cited a list of experiential 
learning principles from the Association for Experiential Education: 
-Experiences are structured to require the student to take initiative, make decisions, 
and be accountable for results.  
- Throughout the experiential learning process, the student is actively engaged in 
posing questions, investigating, experimenting, being curious, solving problems, 
assuming responsibility, being creative and constructing meaning. 
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-The results of the learning are personal and form the basis for future experience 
and learning.  
- Relationships are developed and natured: Student to self, student to others and 
student to the world at large.  
- The instructor and student may experience success, failure, adventure, risk-taking 
and uncertainty, because the outcomes of the experience cannot totally be 
predicted. 
- The instructor’s primary roles include setting suitable experiences, posing 
problems, setting boundaries, supporting students, insuring physical and emotional 
safety, and facilitating the learning process. 
- The instructor recognizes and encourages spontaneous opportunities for learning.  
Boud et al (1993)  stipule that experience is the foundation of, and the stimulus for, 
learning, ¨learning can only occur if the experience of the learner is engaged, at least at 
some level¨(p.8),  so the external influences can act only by transforming the experience 
of the learner, every experience is potentially an opportunity for learning they agreed. 
Boud et al (1993) expressed experiential learning in this basic example: 
 We have all had the experience of being exposed to countless hours of 
teaching which had no discernible effect on us, but from time to time we are 
engaged by something which the teacher says or does which touches our 
experience, it has meaning for us and moves us on to further work. The teacher 
creates an event which the learner experiences and may learn from (p.9).  
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 They also made emphasis in the aspect that experiences allow us to learn, not 
only in the sense they create something memorable with not too much effort to remember  
but also it implies the fact of learning from mistakes, so those mistakes are less likely to 
happen in the future, so when the learner understand tacitly or not tacitly, another 
important aspect of the learning process will arise, which is the motivation. 
 
2.5 Motivation 
Motivation has been one of the biggest concerns when facing students and any 
subejct of matter to be taught, it is said if you get motivation from students you have done 
more than the half of the entirely work. Beckman (2010) proposes 2 definitions of this term 
one from the National encyklopedin “Summarizing psychological term for the processes 
which ignite, maintain and aim behavior”, or “factors within a human being or other animal 
that arouse and direct goal oriented behavior” from Encyclopedia Britannica, but she also 
mentions  2 different kinds of motivation when it comes to learn a second language which 
are intrinsic and extrinsic motivation.  
 
2.5.1 Intrinsic and Extrinsic motivation  
This two types of motivation are vital aspects to learn a second language, according 
to Gardner and Lambert cited by Beckman (2010), Intrinsic motivation can be described 
as ¨a person doing something because really he/she really wants to for his/ her own sake¨ 
(p.4), so there is a genuine interest, a wish and desire to learn something from the 
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¨interest¨.  The second sort of motivation is the extrinsic motivation and it implies a person 
doing something because is a requirement to be able to reach a determined goal, could 
be extra points, a good grade for example. 
 
2.5.2 Aspects to consider  
Motivation is one of the most important facts when attempting to teach certain set 
of knowledge to a determined target audience, if motivation is encouraged during the 
learning process, this process will be taken smoothly and effortless; that way, the 
expected outcomes can be achieved faster and better. Beckman 2010 agreed with this 
notion and highlights the important role teachers have in any learning process,  ¨Being a 
teacher does not solely mean teaching someone something, teachers today also have a 
nurturing role, they have to be role models and see to it that students is doing well¨(p.1).  
So even if the subject itself is not an interesting subject for students, the teacher must find 
a way to get engaged the students so having this challenge clear it will be useful to reflect 
upon later on when facing the students. Dornyei and Otto (1998) proposed a taxonomy 
which is based on a process-oriented model, this taxonomy is explained in 4 stages; which 
are, 1: Creating the basic motivational conditions, 2: Generating the student motivation, 
3: Maintaining and protecting motivation and finally, 4: Encouraging positive self-
evaluation. To reach this stages smoothly 2 basics concepts must be taken into 
consideration: 
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a) Appropriate teacher behavior and good teacher-student rapport: 
The teacher is the powerful ¨motivational tool¨ inasmuch as the teacher influences 
the whole the teaching atmosphere, as Alison Cited by Dornyei and Otto (1998), states 
the key element is to establish relationship of mutual trust and respect with learners, 
teachers impart sense of commitment not only verbally but also non-verbally, then 
students can take cues for that behavior about how to behave. 
 
b) A pleasant and supportive classroom atmosphere: 
Learning occur within a relaxed and comfortable atmosphere and the teacher must 
lead to get those aspects, if it is a chaotic classroom in terms of behavior or judgments 
towards those that want to participate, chaotic outcomes will arise and absolutely will 
demotivate the students. 
 
2.5.3 Motivational strategies 
There are several motivational strategies a teacher may use when delivering L2 
instruction in the classroom. Dörnyei and Guilloteaux cited by Beckman (2010) define the 
term motivational strategies as “Instructional interventions applied by the teacher to elicit 
and stimulate student motivation” (p.8). In that sense Dörnyei and Csizér´s contribution, 
also cited by Beckman (2010)allows us to have in mind key aspects when enriching 
student´s motivation, they  performed an extensive survey interviewing 200 Hungarian 
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teachers of English and how they did work to motivate the students within the class, they 
came up with some aspects such as: 
-Present tasks properly: If you do so, students are less likely to find the tasks 
confusing, so the will not demotivate when developing the assignments.  
- Increase the learners´ linguistic self-confidence: If the student feel they are 
learning they will realize the process is worthy, without self-confidence, students will think 
it does not matter if the study or not, they will fail anyways. 
-Make the language classes interesting: If the content is perceived as interesting, 
they will be willing to learn it.  
- Promote learner autonomy: If the students learn how to work by themselves, they 
can see this as an accomplished commitment, and thereby this will motivate them to 
continue learning.  
-Personalize the learning process:  If the second language learning process is 
personalized in terms of personalized instruction and relevant material taking advantage 
of students’ personalities, students will be more likely to learn. 
2.5.4 Grades 
One of the most important motivators is when the students satisfy that necessity 
they need to measure ¨knowledge¨ and boast about it with their families, friends, partners 
and most important themselves encouraging them to be proud of their work through  
celebrating success be it with an individual or group competition, a quiz, a test or simply 
by a participation. ¨Grades focus on performance outcomes, rather than on the process 
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of learning itself, so although they can give a vague notion of their knowledge, they do not 
completely measure students’ knowledge or understanding but grades will definitely 
motivate or demotivate students, so the teacher must be really coherent and fair with the 
grades. If students have worked hard on certain task and did properly the things they will 
feel satisfy, but in some cases they worked hard but things were not developed as they 
must be, in that cases is needed a meaningful feedback to make sure they will not 
demotivate. There is a quote said by Maya Angelou which can illustrate better this 
situation ¨People will forget what you said, people will forget what you did, but people will 
never forget how you made them feel¨ so no matter how students fail, teacher must be 
there always to motivate students and encourage them to get the best from them. 
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3. RELATED STUDIES -  LIT REVIEWS 
 
The related studies will give a further understanding of how this type of 
methodology (multi-sensory activities) enhance the development in the learning process. 
First we have Azmi´s work, Multi-Sensory Delivery in EFL 'Smart' Classrooms: Students' 
Perceptions of Benefits, Limitations and Challenges and second Obaid´s study, The 
impact of Using Multi-Sensory Approach for Teaching Students with learning Disabilities, 
this second being highlighted since it showed an improvement in this type of population, 
then regular students can boost their second language learning process considerably. 
3.1 Multi-Sensory Delivery in EFL 'Smart' Classrooms: Students' Perceptions     
…..Of Benefits, Limitations and Challenges 
In the field of English language teaching ELT, there are many ways to present new 
language items such as vocabulary, grammar; even cultural nuances, but a majority of 
them have a component that cannot be ignored when attempting to discern which one is 
the most effective at reaching younger learners. According to the findings in Azmi´s work, 
Multi-Sensory Delivery in EFL 'Smart' Classrooms: Students' Perceptions of Benefits, 
Limitations and Challenges, multi-sensory delivery in the English language classroom has 
mostly generated improvement in student’s linguistic skills, increased their interest in 
learning and ensured a more interactive and varied learning in the classroom. The regular 
instruction was accompanied by interactive videos, images and sounds which were 
gathered from the internet, enhancing the use of the visual-auditory sense through the 
multimedia environment of the internet “which, as many researchers and ELT trainers 
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argue, can help learners acquire linguistic skills, establish contact and interaction with 
other language users and broaden their minds about other values and contemporary 
practices in countries where English is used as a mother tongue or as a second language” 
Azmi (2013). 
The study was applied in a small Moroccan population of 10 young adults students, which 
age ranged among 19 and 24. This was an experimental focus group in the EFL learning 
community from a local university which had to write about experiences in teaching in 
general, design digital teaching material and model experiences in teaching in foreign 
languages in particular. The students were asked a series of questions to find: teachers’ 
roles in the classroom, usefulness of and access to the material, the content’s relevance 
to the context, the perceived utility and the impact the ICTs (Information and 
Communication Technology) had on their learning process. They were asked, after a 
cycle of instruction, to present their beliefs and perceptions of each construct and these 
were tallied together to show a series of “popular beliefs”. First that the teacher played an 
important role in their learning process. Second that the internet provided a tool with which 
the students could greatly improve their vocabulary memory creating bridges between 
images and sound while using technology to stimulate (in this case) sight and hearing 
senses.  
This study showed why the multi-sensory delivery is an advantage when using ICT 
in the English language classroom, an appropriate  content in a variety of media formats- 
can always provide sound, text, graphics and video, allowing  students to use their own 
individual learning styles, Reksten, cited by Azmi (2013). So the learners can always take 
advantage of their senses to lift their own learning style, so if the student is a visual or 
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auditory learner, multimedia is one very good answer for teachers since it is a combination 
of text, video, sound, and graphic animation updated with the world of today, and not that 
¨boring¨ flashcard or ¨repeat after me¨ instruction. In addition, the teacher can get an 
interactive video and alleviate the burden of bringing realia into the classroom, in that 
sense the teacher can assure the use of interesting material to engage and motivate 
students while using two or more senses at the same time. 
To sum up, using ICTs boosted with the use of multisensory techniques in the 
language learning process, can help to catch students´ attention after a series of morning 
classes of Math and Physics students are more likely to be tired, which makes their 
engagement hard to ensure, Azmi (2013). Nevertheless, in his research, Azmi found that 
implementing this technique could bring some limitations in terms of cultural phenomena, 
for instance, when the teacher presents a video (authentic material), which contains slang 
or other expressions that are used in a specific context, it would be somewhat challenging 
for learners to understand, that is why, teachers must be aware of this issue while 
preparing any lesson plan and choosing the right class material. 
 
3.2 The impact of Using Multi-Sensory Approach for Teaching Students with 
……learning Disabilities 
 The purpose of this study was to investigate the effect of using the Multi-Sensory 
approach for teaching students with learning disabilities on the 6th grade at a Jordanian 
public school. In order to measure the students´ achievements a pre/post-test was build 
up. The sample (117 female 6th graders) was divided into 4 groups (2 experimental groups 
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[62 learners] and 2 control groups [55 learners]), Obaid implemented and suggested a 
multi-sensory learning strategy based on the idea that learning experienced through all 
the senses is helpful in reinforcing memory, and it has a long history in pedagogy, making 
the learning richer and more motivating for learners, she also states this kind of approach 
¨has been particularly valuable in literacy and language learning, for example, in relations 
between sound and symbol, word recognition, and the use of tactile methods such as 
tracing on rough or soft surfaces¨(p75).  The Department for Education and Skills (Dfes9 
cited by Obaid (2013) defines multi-sensory as: using visual, auditory and kinesthetic 
(perceiving through touch and awareness of body movements) modalities. She adds 
¨Teachers working with dyslexic learners have found multi-sensory approaches 
particularly valuable, as they help learners to make sense of information in a range of 
ways¨ and ¨ this activities are also an excellent way to include learners with disabilities¨. 
 Obaid highlights teaching methods must relate to each child´s own learning 
preference, so the participants of the experimental group were selected according to their 
learning style, they were taught mathematics using multi-sensory approach for eight 
weeks, while the control groups were taught in the traditional way, both were administered 
the pre-test, to see whether the using of multi-sensory approach for teaching mathematics 
had any influence on the experimental groups. Obaid concludes that the findings of the 
study indicated that there were statically significant differences in the post-test among the 
experimental and control group in favor of the experimental group, she labels that: 
This study sought to discover if sixth grade students taught mathematical concepts 
such as addition through a multi-sensory approach would show higher 
mathematical achievement than those who were not. After analyzing the data, it 
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was discovered that there was a significant difference between the pre-test and 
post-test scores of subjects who had participated in the multi-sensory approach to 
learn addition and other mathematical concepts than those who had not 
participated. The Multi-Sensory approach to teaching mathematics to sixth graders 
showed a significant level of mathematical achievement gained.    
¨Teachers of mathematics have the important job of presenting curriculum 
material in many different modalities so all students are capable of learning. The 
Multi-Sensory approach appeals to children through auditory, visual, and tactile 
senses. The importance of this research study will give classroom teachers one 
more instructional strategy to use. It will assist them to be prepared to meet the 
diverse needs of all students learning the concept of mathematics such as addition 
(p.81)¨. In other words, the implementation of multi-sensory activities can boost, 
enhance and enrich the learning of ¨it can be said¨ any topic on the grounds that 
through the use of senses, reality is perceived and the learner will create those 
channels needed to acquire the new information, be it mathematics, biology  or a 
second language.  
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4. METHODOLOGY 
This part of the project is concerned with the directly relatable data such as context, 
participants and approaches that were implemented in this classroom project. 
 
4.1Context 
There were three institutions which were designated for the Licenciatura en Lengua 
Inglesa’s students to conduct their classroom projects. One important common 
characteristic is that all of them are public schools from Pereira, these institutions are: 
Intitución Educativa Técnico Superior, Institutción Educativa Surorienal Pereira and 
Colegio Jorge Eliecer Gaitán. The schedule for the practical sessions were assigned by 
the school. The lessons plan were prepared according with the parameters of “Estándares 
Básicos de Competencia en Lenguas Extranjeras, (Guía 22)” and the school’s own 
curriculum. 
This current classroom project was conducted at the the “Institución Educativa 
Suroriental” whose location is situated in Pereira (Risaralda, Colombia), in Boston 
Neighborhood. Students population in this institution is around 1200 students (2015) 
according to data provided from secretary office in the institution, this population are 
studying from preschool to secondary school, this official public school offers basic 
primary grades, from preschool to fifth; basic secondary, from sixth to ninth grades; and 
mid secondary, from tenth to eleventh grade. 
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This institution (as many others) works with “Malla curricular” that is a general pan 
that supports the well development of all subjects along the scholar year. As this 
classroom project is merely related to English teaching, It is important to highlight that In 
English, the “Malla curricular” is divided into 4 periods, all of them designed as previously 
mentioned with the Guia Nº22 (Estándares Básicos de Competencias en Lenguas 
Extrajeras: Inglés) and school´s own curriculum, for this classroom project 
implementation, the student’s regular English class did include an extra set of 
multisensory activities. This Classroom project took advantage of the 4th and final period 
from the first week of October 2015 to the first week of December 2015. 
 
 It was estimated that, in total, the students were going to take 24 hours of English 
as a foreign language classes (considered to have the half of classes implementing) over 
the course of 8 - 9 weeks. For 1 hour a day, three days a week. English classes were 
conducted on Tuesdays from 8:00 am to 9:00 am, Wednesdays from 11:15 am to 12:15 
pm, and Thursdays from 6:00 am to 7:00 am. 
Regarding the facility itself, the classroom assigned to conduct the English Classes 
was the classroom 23, third floor. It is a huge classroom enough for the 29 students where 
everyone has a comfortable chair to sit in. Also, there are two big windows which allow 
having a fresh environment in the classroom. The classroom itself is a proper one to teach 
English since it counts with a 42´´ TV screen that is connected with a lap-top that at the 
same time has internet connection. Also a visible white- board is there and finally, to 
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highlight there is a locker that contains English teaching books and dictionaries for every 
single student. 
 
4.2 Participants 
4.2.1Learners 
The learners were 29 secondary students from the institución Educativa Suroriental 
Pereira. This was the  10-A group, a group created with those students that got laid back, 
it means students who did not approve the previous scholar year, and also those 
problematic students from another courses; doing this as an strategy to improve those 
other courses excluding problematic students, and only have one difficult group. This was 
such a challenging group to work with based on their performance on the whole different 
subjects given in the institution, they were remarkable bad. They had/have drug 
consuming issues that for directly order from the in service teacher, they could not be 
allowed go to restroom,  and the vast majority had problems with attention deficit disorder 
as well as social behavior on the grounds they are in that age where everything is an issue 
and school is not the exception. Regarding personal characteristics of the learners,  they 
were 10th graders, 17 male and 12 female students whose ages ranged from 15 to 19 
years old. With Spanish as their mother tongue/ native language.  Their English level was 
A1 according to the Common European Framework (CEF) and since they were public 
school students they belonged to a medium-low socioeconomic status.  
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4.2.2Pre-service teachers 
 The pre service teacher who conducted this project was a 23 years old   English 
teacher in development from 9th semester with previous teaching experience with children 
and adolescents whose English proficiency is C1 according to the Common European 
Framework (CEF) and the Oxford Online Proficiency Test (OOPT), was  coursing the 
Introduction to Investigation course, and the Autonomous practicum course  within an 
English teaching program at a local public university (Universidad Tecnológica de Pereira) 
who guided multi-sensory activities to conduct English classes. 
 
4.2.3 Collaborators 
 Equally important, there were 2 other collaborators from the same program and 
same institution (Licenciatura en Lengua Inglesa, Universidad Tecnológica de Pereira) 
who supported the process to accomplish this classroom project; one of them was a 23 
year-old woman, who was a pre-service English teacher, whose English proficiency was 
C1 who was also conducting the autonomous practicum course and helped as an 
assistant when implementing the classroom project; and the other one was the  observer 
, a 24 year-old man, who was an English teacher in training, with C2 English level 
proficiency. The three participants (Implementer, assistant and Observer) were in charge 
of designing the lessons and creating the proper materials to develop the project. 
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4.3 Implementation and design  
 This point of the classroom project implies the fact of describing how the project 
itself was carried out, which phases were included and how the implementation, design 
and assessment modeled the way in which the classroom project was developed. 
 
 4.3.1 Development and implementation  
 
The purpose of this project was to implement multi-sensory activities to engage 
students in a secondary school as an approach to foster English as a foreign language 
education. According to Tomatis, cited by Gomez (2012) multisensory stimulation 
provokes a sensitive receptivity condition that implies repercussions in higher attention 
that has as a result the booster of the conscience. Given that, the purpose behind multi-
sensory instruction is to apply the concept of learning ‘’better’’ using two, three or more 
senses simultaneously to any subject area. The more experiences a student has with a 
piece of information, the stronger their ability will be to remember it over a longer period 
of time. In addition, Marsh (2001) proposes Content and Language Integrated Learning 
(CLIL), which is the integration of a specific subject and language where the language is 
used as a means of instruction, in that sense, both the content and the language are 
learned at the same time. Furthermore, this author states that the use of content and 
language in a lesson provides the opportunity to learn by using the language rather than 
knowing the language itself so students were exposed to real language of daily situation 
through multi-sensory activities. 
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Concerning the students´ English language proficiency level (see appendix 1), 
implemented topics searched to fulfill the basic necessities of a truly basic English 
language user, in this case a topic like fruits was of tremendous effectiveness because of 
its regular use in real life situations and they could provide a huge set of multi-sensory 
activities to work with; not to mention how engaging they were, but it is important to 
highlight  that the order or usage of each item (be it multisensory or real language 
communication) varied according to the finality of each class/ lesson; for that reason, each 
session implied different materials usage to accomplished in the most appropriate way 
the objective of the class, realia was one of the most effective ways to create in the 
students the feeling of dealing with the real word, as was previously mentioned, it is not 
the same to show a flashcard of a fruit than handling the fruit and take advantage of what 
the real world has to offer to learn from it. Nonetheless, pictures were also helpful to 
illustrate different aspects and facts that wanted to be explained. In addition, the use of 
technological gadgets provided by the institution really played an useful aid when dealing 
with visual materials (T.V) like videos, pictures, presentations, etc… and recordings, since 
there was a sound system that allowed to play sounds from the video clips and the records 
in high definition, worksheets, paints (see appendix 4), games, competitions, and 
kinesthetic activities (see appendix 5) were performed in the execution of this classroom 
project. 
4.3.2 Design 
The lessons were structured and framed into the procedural technique Engage, 
study, activate format (ESA), suggested by Harmer (2001). Initiating with a Warm up 
activity in most of the cases and continuing with the engage stages that involved elicitation 
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of all language items reviewed in previous classes within the units being covered to 
activate prior knowledge. Here, kinesthetic activities that help vocabulary recall were 
employed such as expressions or movements that had been previously linked to the 
material. Then there was introduced the Study stage in which new vocabulary and 
structures were taught implicitly through skits or through simple naming to describe and 
explain the topics to be carried out, this stage was accomplished taking advantage of 
games, competitions, manual activities, listening activities and questionnaires that allowed 
students to understand easier  the topic. The last stage was the activate, it was performed 
in order to let the students use the new knowledge throughout communicative activities, 
tests, etc… depending on the objective of the lesson.  
 
4.3.3 Assessment procedures   
Before any classes were conducted a small test was carried out in order to have a 
clear perspective of the student’s language levels, attitude towards language learning, 
and learning strengths and weaknesses (see appendixes 6 & 7).  The group was going to 
participate in academic classes using Harmer’s (2001) engage, study, and activate (ESA) 
sequence. Assorted activities were produced that engaged multiple sensory channels 
while keeping the basis of the ESA methodology. There were sensory specific activities 
to teach and assess students such as: 
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Sense deprivation activities 
One or more senses were partially or completely blocked by an external factor and 
the student was then asked to depend on a different sense to achieve completion of a 
language task (see appendix 2) (e.g.) 
-Student’s eyes are covered, so they cannot see any specific item, and then 
they must recognize and describe the object. 
 Focus Activities 
One or more senses are directly involved in the activity, so although they are 
allowed to use all the senses, they have to focus on one in particular, these were designed 
so that the student will concentrate all efforts on one specific sensory area to complete an 
activity or task. 
Note: Only one sense might be involved in the activity, but it will be crucial to use 
it in the most appropriate way to achieve the goal. (See appendix 8) (e.g.) 
 Student is shown certain image where the colors names are written with 
random colors, it means, the word ¨red¨ written in orange, ¨blue¨ in green and so 
on, so the student must to read the word but not the color. 
 
Competitions 
Extrinsic motivation (extra points) will always motivate students to perform activities 
and participate actively in the English classroom. Individual and group activities 
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encouraged students to take part of the activities so they could show a real motivation 
being engaged within the competitions/games. 
Tests  
 This are some written text based on the activities performed during the classes at 
the activate stage of the lesson plan, in order to grade-measure student´s progress in the 
English as second language learning process (see appendix 15) 
  
4.4 Reflection 
The reflection stage concerns all about the collecting data procedures this classroom 
project did take into consideration to register all of the striking information that contributed 
to successfully carry out the objective of the classroom project and how it was reflected 
to obtain the different outcomes, Gibbs (1988) proposed a model know as ¨Learning by 
doing¨ which consists on a 6 staged cycle of reflection that works in this way  
 
 The first stage is the description, its name is self-explanatory and implies a detailed 
description of the most striking and meaningful events happened in the practical session; 
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then the ¨ feeling¨ stage, where the thoughts regarding the experience were discussed and 
expressed. Afterwards the evaluation stage was applied, here the ¨what went well¨, ¨what 
did not go that well¨ and the ¨ even betters¨ aspects allowed a better understanding of what 
had happened, analysis is the next step where was considered which aspects could 
reinforce what was done in the practical session, in order words,  what can be done 
different and what can be added to reach better outcomes, and finally the action plan that 
intended to apply the ¨recommendations¨ to improve in the following stages. After all of 
this process, it actually starts over again with the oncoming practical sessions. That is why 
it is cyclical.  
 The process of collecting data were accomplish by using instruments like personal 
journals, reflections, field notes, records, videos,  artifacts and students productions.  
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5. RESULTS 
This stage of the project consists on looking at the data collected and checking if 
all of the aspects mentioned in the program worked or not. This work was done by the 
implementer member of the project. This member of the group analyzed the positive and 
negative aspects that implementing “Multisensory techniques” which leaded engaging 
activities and experiential learning within the English as a foreign classroom might bring 
about. Moreover, it was relevant to reflect on the journals, personal notes, artifacts, etc...  
On some authors` theories to observe and examine the impact of applying their theory in 
our context. 
 
5.1 Professional Development 
 
This chapter was done with the purpose of presenting a deeper analysis of the 
collected data throughout the 8 classes implementation process in the INSTITUCION 
EDUCATIVA SUR ORIENTAL PEREIRA, with the 10th graders from the assigned class 
10-A. Many concepts associated with professional development were dealt with while the 
classes were in progress. This specific group, being a difficult one due to their background, 
proved that truly developing as a professional is a pain staking process that must be done 
carefully and thoroughly. 
Since the very beginning, the group had a disapproving attitude towards the in-
training teachers who started speaking in English. Some of them were against using the 
English language, this is inferred due to their physical and verbal reactions. As soon as 
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the in-training teacher started to speak in English the students were speechless and asked 
the in-training teacher to speak in Spanish as evidenced in this claim made by a student 
(see appendix 1). 
Student: ´´teacher hable en español, nadie está entendiendo´´.   
Event that was taken into consideration as remarkable passiveness and lack of 
importance or interest from the class to make an effort to use at least some English 
language. With this in mind, it can be said that even from the very beginning the process 
was off to a rocky start. Nevertheless, throughout all of the process, this new ¨type¨ of 
class changed in certain aspects how the students perceived the English as a foreign 
language class; and when it is stated ¨new type¨ of class I did mean the implemented 
sessions differed considerably from the English as a foreign language classes the 
students took in previous periods. Based on the students notebooks and the syllabus 
provided by the in-service teacher, it was evidenced the English were merely focused on 
grammar translation, transcribing documents in English language into the notebooks, and 
all this kind of really traditional methodology. Therefore, implementing English classes 
with a new set of activities which entailed the direct and explicit use of the different sensory 
organs to stimulate the students contributed significantly to change this perspective of 
English as a boring subject in the school, and became it into a subject of interest, as stated 
for one of the students at the end of one of the sessions. 
Student Rally: Teacher la clase de hoy estuvo muy chevere, en serio no da 
pereza venir. 
In-training teacher: Why do you say that Rally? 
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Student Rally: Teacher es que uds no dan la típica clase y eso motiva un 
poquito.  
5.1.1 Lesson planning  
Lesson planning was one of the most difficult aspects when carrying out the 
classroom project. Sometimes it was not that hard to plan the lesson, some other times 
was challenging, and sometimes it was stressful. Dealing with this kind of audience implies 
to engage the students in each session, so they will not get bored or disinterested, but 
also caring about the protocol at the same time, due to the fact that the teacher have to 
do what is appropriate and not what the learners want to do. That is why adolescents is 
under my perspective the most difficult audience to work with. They are always a 
challenge, and you can have prepared the best class ever, but if the students are not 
engaged, it will be a waste of time. Teaching any subject area denotes a reciprocal action, 
I teach, you learn. You are well-behaved, I can continue the class.  
Lesson planning usually demanded a lot of time, what to do? Which activity fits 
better? Will they like this activity? What if not? How long will this take? Be more flexible 
with time? Do they deserve to have this type of class?  
Sometimes you have to be strict, if learners want to have a nice class they have to 
earn it, not intending to say that if they do not deserve to have this kind of classes, 
traditional classes, like a grammar traditional class is then the ¨option¨, it will get things 
even worse, so looking for that balance is fundamental, considering this questions 
absolutely helped to plan the lessons.  
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Reflection on the accomplished classes did play an important part in lesson 
planning. The well development of the classes depended on lesson planning, taking 
advantage of the reflections made (what went well? What did not go that well? And what 
can be done differently) absolutely shaped the way how lesson planning was going to be 
designed.  
 
How do rookie teachers face an authentic teaching experience?  
Any kind of professional development starts from the scratch and the whole 
process is shaped throughout the experience itself. Learning from mistakes is part of the 
process where several events create the path to professional growth. What went well and 
some possibilities for improvement were highlighted and evidenced with the experience 
of the learning and teaching flow within this classroom project. Dealing with multi-sensory 
activities to engage students and create in the students not only knowledge but 
experiences as well was an outstanding way to create rapport and self-confidence within 
the classroom. Written papers about how to deal with a class by famous authors that write 
about this concern differs too much from what a real class is, even more with this kind of 
audience where every single class was a challenge, so you must achieve student´s 
attention and desire to learn and this classroom project intended to get that from the very 
beginning, knowing your students and their necessities and how to handle them is really 
crucial to have a successful second language learning process.  
To illustrate better this scenario, where the teacher must deal with the student´s 
necessities in terms of the foreign language learning process; as stated before the 
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students´ language proficiency level was comparable with one of primary, so classes were 
designed to start balancing their level. The use of present simple tense is crucial and one 
of the most common topics to teach this grammatical aspect is the ¨daily routine¨ topic, 
but this implementation goes beyond of just showing a flashcard of the daily actions. To 
start with, it is proper to say flashcards were shown with the finality to elicit the information, 
and practice the vocabulary. In addition, a video regarding this topic was shown, where 
students were asked about the actions performed in the video, nothing new so far; here 
is when they had to close their eyes and listen to certain sounds related to the daily 
actions, those were sound effects like someone waking up, yawning, pissing, brushing 
teeth, bus sound, a bell, etc… so they had to connect all of those sounds with what they 
have worked before (visual stimuli). Later on they had to represent the sound effects with 
body language, creating new path and new experience.  
In this sense, knowing what to do when to do it, how to do it, with an appropriate 
methodology (in this case using explicitly the sensory organs individually) supports how 
to face the group, taking advantage of their weaknesses and strengths. 
 
Aspects to be taken Into Consideration when preparing and conducting a class 
It is a popular belief amongst teachers that if a highly performing group of proficient 
students with outstanding behavior is the target population, then the learning process will 
be carried out smoothly, but if a difficult group in terms of behavior and lack of knowledge 
is encountered instead, the whole undertaking is then a more complex task. With this 
implementation, a challenge was embarked on in order to prove how different areas can 
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be improved upon in terms of teaching and learning flow, motivation, and engagement 
with students hailing from a difficult background. So here is when Professional 
development plays an important role, as soon as the implementation classes were in 
motion, the constant reminder to improve as a professional was shaping every single class 
(in terms of what to use, when to use it and how to use it regarding the multi-sensory 
activities, how they will engage and motivate the target audience in order to achieve the 
expected outcomes.  
Then, how to react in front of certain phenomena like disruptive behavior and lack 
of drive to learn, also, how to apply what had been learnt in previous sessions to create 
more engaging and meaningful classes. That is what professional development consists 
on, knowing how to act decisively and accurately, how to avoid or evade certain 
counterproductive eventualities, and most importantly how to constantly improve. As was 
previously stated, many situations were evidenced where a professional development 
aspect was directly relevant (see appendix 11), here, the most significant ones are shown 
based on the most distinguished events observed during the implementation activities, 
such as how very explicit body language allows for better understanding of communicative 
purposes all of this could mean that experiential learning through the implementation of 
activities involving one, two or more senses successfully creates long-term memory 
triggers when dealing with new concepts(see appendix 10).  
When  you are conducting an second language  class, it is striking how important 
is to create students´ engagement in the  class, so it will bring about a desire of learning 
English as well as keeping present the importance of crafting competitive and challenging 
class activities to engage students to participate actively.  After going over all of the 
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observation reports and reflections which have been done throughout the witnessed 
lessons, there are a number of signals that lead towards a set of common ideas or 
underlining phenomena. By writing this short text a clearer image of which effects the 
implementation of experiential techniques had in the EFL classroom can be constructed.  
It was learnt from this experience that the ¨different¨ activities (multi-sensory 
activities) had an impact on the students. As previously stated, students get used to take 
a traditional methodology on English language instruction, so when they faced a new 
methodology where they can use all of their senses in a ¨more enjoyable way¨ to learn the 
English subject, they were not that ¨ reluctant¨ to participate in the activities, fact that shows 
explicitly motivation within the class. Students are teenagers, they like competing; not to 
mention they do not like losing. So every class was attempted to take advantage of this 
competitive conditions; it is also important to mention that each competition had a winner 
group that reached positive/extra points to the participants 
One clear example was conducted in one of the sessions (see appendix 18) the 
students were divided into groups, the group that reached more points was the winner. 
This competition was carried out when teaching fruits vocabulary, each round consisted 
in one participant from each group performing certain task, there were 3 groups, so 3 
participants, while one of the participants was doing the exercise the other 2 were also 
there to make sure they were not cheating. One of the rounds consisted in depriving the 
sight, and the students after have received instruction about characteristics of the fruits in 
previous classes, had to recognized the fruits according to their texture, taste, shape etc. 
So they did use their taste, touch, smell senses to accomplish the activities.  
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 Each session had to be connected with the previous one, taking care of what they 
had learnt and what they had to learn to continue progressively in the English as foreign 
language learning process. So competitions that entailed multi-sensory implication took 
an important role when conducting the classes, students were most of the times expecting 
for this kind of activities, but if there were problems of misbehave, or not working in the 
task itself  for sure the next session would have not this kind of activities, so they had to 
earn this. 
To begin, we must explore an important concept that have been isolated as 
important so far regarding the field of: discipline and classroom management.  
 
5.1.2 Classroom Management, Discipline             
Initially, the “experimental team” learned certain information that could have 
somehow biased the observations, but the difficulty of the group was to be expected in 
the particular context that was being observed. In this classroom there were a number of 
disciplinary discrepancies to be dealt with, such as tardiness, student’s attitudes towards 
each other and the teacher, and a general rejection of language instruction. For example 
in the first class this was one of the first observations and the starting class of the 
implementation as well (see appendix 1),  
[..“The class has been started by the in-service teacher introducing me as well as 
my partner. A big part of the students seemed to not be that interested. Some of 
them were being very passive, their body language and facial gestures they made 
showed their disengagement when receiving information in English. In other words, 
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they did not understand anything at all, and lost all interest and focus very soon. 
These passive students were quiet, but not involved in the class. They were 
grouped in the back slightly facing each other (they were told to change their 
position)…] 
As there I was simply observing and implementing the project, there was not much that 
could be done in the way of impacting the students overall behaviors at the beginning; 
though much was learnt about student’s behaviors. For one, it’s crucial that all students 
are present in class to ensure maximum retention of material and a proper following of 
lesson progression. Additionally, class time is severely affected when instructions have to 
be repeated, not out of students misunderstanding, but when students show up at different 
times.  
“8:10am-8:15am / more students arrive but now there is less time to complete all the 
activities” (see appendix 12) 
 “As the Thursdays started at 6:00 am, it allowed students to be late when arriving to class, 
they seemed to be sleepy and lazy because of their body language. In fact on October 
1st, Student Wilco was outside the classroom and had to be forced into the classroom, the 
in-service teacher must call one student´s attention, having as an answer to his call 
  ´´estoy esperando a ver qué hago´´. (I’m waiting to see what I’ll do”) (See appendix 13). 
This can greatly disrupt the class flow and is an issue that must be considered 
when planning every lesson. Tardiness has a snowball effect, where gradually students 
start arriving late to class to the point where it cannot be controlled, argued Hall in 2015.       
Very basic solutions to start avoiding this misbehavior can be taken into account such as, 
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talking to students and individually create rapport, ´´It is appropriate to work with students 
to find a solution, before penalizing them and before getting too far into the academic term 
when habits may be harder to break´´. Due to these reason something had to be done 
within this classroom. Challenging/competitive Warm up activities were carried out during 
the 4th and 5th weeks to avoid this tardiness issue (see appendix 16). Reese, cited by Hall 
(2015) recommends talking to your class about lateness and potential motivators for 
punctual arrival and avoid any attempt to embarrassed students in front of the class with 
called of attentions like “I see you’re late again,” or “Why are you late, Mr. Watson?” which 
may affect student’s self-confidence and performance within the class. That is why the 
warm up activities that implied the use of the senses in short competitions improved the 
students assistance on time, as this warm up activities also provided extra points to the 
winner, for example in one of the sessions those that arrived on time could take part of an 
activity in which they had to listen (auditory sense) to some words and write them down, 
there were 10 words, if they wrote the words with the correct spelling, then they reached 
an extra point. 
 
5.1.3 Material design 
 
Class Preparation and Instructions for Students 
Lesson planning was also a crucial factor in terms of the professional development 
as it was the base from which the learning outcomes from the students would either arise, 
or not. One of the very first classes was designed in order to find out about their knowledge 
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and English level; something which was easy to recognize when developing the warm up 
activity that consisted in each student giving his/her name and a verb, afterwards 
repeating what the others had already said before them, so, the first student gave his 
name and one verb, the second person repeats what the first one said and stated his own 
information and so on. I found a lack of knowledge in all linguistic aspects since they did 
not even know what a verb was about (not even in the mother tongue). One student stated 
´´soccer´´ as an action (see appendix 1), some others looked in a bilingual dictionary for 
words without any idea of their pronunciation (they were helped out by the in-service 
teachers to pronounce words appropriately), some others did not even know what was 
being said, and although they were given the translation they were just repeating sounds 
(attempts to say the word in the EFL) some not even correctly.  As the observations 
continued, the team found that there were many gaps that were not foreseen during the 
planning of the lessons. Some of these gaps had a lot to do with the instructions which 
were provided towards the students and the delivery methods of some materials. It was 
found that often, some very simple problems that we encountered, could have been easily 
avoided if the correct questions had been asked during the preparation of the lesson (see 
appendix 9). 
The instructions which were given were not very clear for the students, classes 
often included the use of L1 in order to ensure understanding of the instructions.  A class 
could have been prepared to overcome some of this issues and had it to be determined 
as a prior factor to the implementation. In a long term application a number of basic 
commands and key words must be taught to the students so that these gaps don’t affect 
the overall outcome of the learner’s activities, as evidenced in one of the latest classes 
 62 
(see appendix 10th) after the instructions were repeated a couple of times and the activity 
was modeled (by in-training teacher) followed through with some interruption but general 
success, one round of repetition there were a no- mistakes round in the same activity”  
It was evidenced that student’s retention of new material was slightly higher than 
during times of non-experiential instruction. In many activities the instructions which were 
provided seemed clear to the observant/ practitioner, they involved many movements and 
exaggeration of expression. All of this was not enough to ensure the students complete 
understanding, and only after slowly building up the meaning of the instructions they did 
work, taking advantage of the auditory sense, sight and kinesthetic actions which boosted 
in certain way not only student´s comprehension but also how they represented ideas and 
messages. These two fronts (experiential learning and engaging activities) would be the 
ones in which more focus was placed on, as they are a fundamental pillar of professional 
development due to students learn by doing, but for them to ¨do¨ something must be 
engaged, but how to engage them in the English classroom? Performing activities they 
find challenging (in terms of their level, since they are reluctant to do ¨silly¨ activities 
corresponding to very basic levels) so this activities go beyond of only doing something 
students like doing, they are different in certain senses, in this case this classroom project 
as stated several times attempted to create experiences using their senses in multiple 
ways, so they can remember better certain situations and connect the information later 
on, so basically we created experiences they can remember and the information 
presented will be remembered through that experience. For example, in one of the classes 
students were taught adjectives to describe themselves, this word ¨adjectives¨ were 
familiar to them, but not clear enough, so in order to elicit this information in-training 
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teacher   cited one of the previous classes where were taught the characteristics of the 
fruits, one of those characteristics was the texture, 
In-training teacher: Guys do you remember the fruits? Remember the activity 
when we touched the fruits without seeing them? Which texture they had, for example the 
grapes, remember the grapes? Soft, wrinkled, rough? What about the taste, was it sweet? 
Acid? Semi acid?, what about the size? Were they big? Small? Those are the 
characteristics, the adjectives. You also have characteristics for example you can be 
short, slim etc….  Note: Very explicit body language with deictic expressions were used 
to assure students comprehension. 
 
5.1.4 Institutional limitations  
One of the most striking aspects this classroom project had to face was the 
background itself of the students, given the fact that as this group (10-A) was basically 
created for repeating students, their attitude towards the class itself was not that 
´´outstanding´´, and it was shown is one student´s attitude.  
Note: Students being addressed in the examples where provided with fictitious 
names.  
“ student (Wilco) was sitting improperly on the chair and chatting in his cellphone, there 
was an activity in whole the institution called ( la hora de lectura) in-service teacher was 
there giving that message, when the in-service teacher realized how the student was 
sitting he called his attention again ( I must say in a normal way) the student reacted in a 
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mean way, stipulating that he was being mistreated orally and asking for respect in such 
a rude way that  both in-training teachers were really surprised.”      
The teacher has asked us what to do, either develop the normal English class or 
take the institutional activity, we opted for the class as some of the students wanted this 
as well, but some others wanted to take the reading hour, situation that ended in a 
discussion between the students with a desire for taking the class and the ones who 
wanted to read the whole hour. One student (Mordor) started to argue very rudely with 
one female student (Kemy). Mordor wanted to take the English class as well as some 
others, but the other half of the class wanted to read for an hour. Student Mordor replied 
´´Es que vinimos fue a estudiar, estamos en la clase de inglés y quiero ver la clase. paila!´´ 
and obtained as a response from Kemy , “Paila usted, yo quiero leer!”. Because of this 
situation it was decided to let the students do the institutional programmed activity. 
 So the issues presented during the implementation were basically from students´ 
behavior in class (as stated in the first example) and the  attitude towards the learning 
process ( as stated in the second example), this ¨hora de lectura¨ led a couple of time 
management problems regarding the lesson plan. It is important to mention also some 
students could not assist to certain number of classes because of the institutional activities 
in cultural programs since some of the students were part of the sports program in the 
volleyball and soccer teams, a couple of students actually were representing the school´s 
soccer team in another department in an inter-school tournament. Basically those were 
the institutional limitations this classroom project faced.  
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5.1.5 Learning strategies  
When facing a difficult group different activities have to be carried out, this group 
was no exception. Szynalski agrees that developing passion for learning English is the 
first step to start developing the second language learning process, he stated that  a 
person who doesn’t like to learn English will not learn it well. If you don’t love English, 
English won’t love you back. So here is when the perfect opportunity is given to provide 
learners new experiences and in that way change their perspective of learning a second 
language.  So as Linsin (2010) stipulated that ¨most so-called difficult students need 
nothing more than a teacher with a solid classroom management plan and a thorough 
understanding of how to implement and enforce it (p.64)¨. Challenging experiences were 
included within the lesson plans to turn this ¨duty¨ into a warm experience for students to 
start loving to learn English. The main idea here was to create an experience in the 
students with enjoyable activities taking advantage of their senses. 
Orthon- Guillingham methodology provides this idea of writing using the fingers on 
sand or any substance, in this case was opted to use paints of different colors to write 
something meaningful. (See appendix 19-20)As soon as the class started, students 
realized about the paintings since collaborators started to divide the paint into small 
recipients. They were excited, evidenced in the fact questions started to arrive. 
Student: ¿Teacher para qué las pinturas? 
Students were shown a video clip (use of sight and auditory sense) were a man was doing 
artistic graffiti with letters. Students must be divided into groups of 5 people, they had to 
create a ¨font¨ using the paints and their imagination, the most creative font was going to 
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provide extra points to the participants, so extrinsic motivation played an importan role in 
this activity. Students were motivated to do something different (with learning purposes 
for sure, using their fingers, which is the touch sense being guided for what they had 
observed before in the video clip). This specific class was one of the most effective ones 
in terms of discipline, group work and expected outcomes, students were engaged and 
learn how to spell ( they did not know how to spell a word in terms of knowing the 
alphabet). Students were directly taught the alphabet, to be used in coming classes. 
 Then, working with artistry really helped out how to control a difficult group, they 
were expecting something different so it did create rapport with the students, feeling the 
paint in terms of touching it and smelling it because of the characteristic smell paints have 
created a pathway in their brain to remember the academic content of the lesson itself, 
which was used in the coming classes, in other words, this multi-sensory experience 
supported not only to learn but to handle and entertain the audience within an academic 
context. 
 
 
Learning is experience, everything else is just information 
 This is considered the core of the implementation, creating opportunities to learn is one 
of the most important a teacher has to deal with. Explaining a topic is something easy, 
students may understand what is being explained, but how many times does this happen 
to you when you get back to the topic some days later on and students do not really 
remember what was being taught. This for a teacher could be really frustrating since the 
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topic has to be explained again and it does not assure certain topic will be internalized. It 
is not a secret that an experience marks certain events, this is where the lesson plan 
design plays an important role in the learning flow.  
Some material is learned more smoothly and effectively; that is why you always 
remember that nice or funny event in a class, and the material that went along with it. In 
order to explain this properly, this example would illustrate the idea much better. When 
teaching  fruits (nouns) it is not the same to show  flashcards featuring the subject matter 
and practice its pronunciation with the traditional way of ‘ repeat after me’ than bringing 
into the classroom the fruits and then touching them, smelling them, tasting them or seeing 
them. But this would not be enough ,but,  if you mark this particular topic with something  
the learner would enjoy more than just experiencing something they already know, why 
not to put into practice a challenging activity where the learners can activate their 
knowledge.  
There were activities carried out where the group was divided into 3 groups, as the 
fruits were already classified into categories (acid, semi-acid, sweet) each group had one 
name of that classification. They had to answer as many answers as possible to win 
points, at the end of the activity the group with more points would win positive points in 
the grading list. Students   had certain senses isolated, students were asked questions 
regarding the fruits, in this way the new knowledge will be shown under real situations, so 
rounds were created to carry out the activity. They had the eyes covered and they have 
to touch the fruit and state what that fruit was, they smelt the fruit without touching it or 
tasting it. Presented outcomes had certified the new vocabulary regarding this topic was 
achieved since students were able to recognize these new concepts. 
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Motivation and the Physical Classroom 
Additionally, one of the most important factors that was witnessed was the fact that 
students were quite willing to perform any sort of activity if they were provided with the 
right motivation. In the initial classes the students continually asked for extra points on 
their overall grades and what were deemed “positive points” (see appendix 14). 
“Students ask about their grades, some ask for extra credit assignments so as to 
not fail the course.”  
These points were awarded for participation and proper conduct to every student when 
they acted in a way that deserved them, Answering questions, behaving calmly and with 
willingness to learn an inviting other to do the same etc. This extrinsic focus changed after 
a few classes, where we found that students were very interested in creating a bond with 
the practitioner and the observer. A handful of them were always quick to float towards 
the teacher’s desk and ask how they could be of assistance.  
 “Students help monitor the class activities, trying to be helpful. Some to gain points others 
to appeal to their teacher”.   
This showed us that by creating spaces where rapport was encouraged, before and after 
class, we were rewarded with the students showing an interest in the class. Aside from 
creating moments, it was noticed that the space in which the classes were carried out can 
greatly maximize or hinder the multi experiential activities. After experimenting with 
different classroom set ups, it was found that an open classroom that allowed the class to 
stand up, group easily, and see each other constantly greatly affected how the students 
reacted to the activities. 
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 ”after having closer communication with the teacher, other students brought the class 
together and they all seemed more responsive to the teachers instructions” 
 It was understood that a classroom in which experiential learning is to be implemented 
has to have enough space for role-plays and activities that let students explore their 
senses and associate words and grammar to spaces they are already familiar with.  
 As said before, motivation was one of the pillars to accomplish this classroom 
project, without motivation from the students, in-training teacher would had had a really 
bad experience within this group. Motivation was a crucial part and was intended to reach 
in every single class so students could get engaged in the classes. It is important to 
mention students needed to approve English subject, so extra points were always well 
received, but it is not the important fact, the important one was how to engage students 
into the activities so they could get those points.  
Physical activities (kinesthetic- touch sense) were the favorite ones, that is why 
competitions where they had to compete were an intrinsic motivation. Dividing the group 
was not a big deal for this audience, it is really common to encounter issues of grouping. 
However, this activities also attempted to create rapport into whole the class on the 
grounds there were strongly established groups, so this activities encouraged them to 
participate with other people they were not get used to work with. The multi-sensory 
activities inspired in them team work, supporting each other, even when they were not 
allowed to support their partners they really wanted to get the points (this anticipated 
problem was solved, when they helped out partners when were not allowed to, points of 
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the activity were deducted) since the multi-sensory activities and the experience itself can 
only be experienced individually. 
 
5.1.6 Afterthoughts - Personal growth (personal traits) 
So after taking into account both practitioner and observer’s notions of what really 
went on in the classroom, we can see that some of the essential ideas converge. For one, 
both understand the importance of clear explicit instructions when addressing students, 
this is a vital skill to improve as a teacher for anyone in any level. It must be understood 
that students are out of their element and that everything in our power must be done to 
carry them step by step through the process, with the appropriate tools and procedures, 
in this case multi-sensory activities. They lead to the topic of preparation, where we find 
that if the right activities are engineered with appropriate rewards and challenges, 
students will respond to them immediately. Not only that, but by creating a positive 
learning atmosphere we can ensure that students will retain the information that we hope 
to pass along. Finally, it was reached one of the most important aspects to be discussed, 
behavior. 
 Both Practitioner and observer found that a strong leadership presence must 
accompany the student’s work at all times. They oft find themselves in situations within 
the classroom that can take a turn for the worst and it’s important that all those involved 
are prepared to deal with such situations. Since discipline is something that both 
implementers have not been specifically trained in, it would be considered through this 
analysis that a development of this skill is essential for their professional development, 
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again multi-sensory input activities provided students with a new perception of learning a 
foreign language, it became in something fun, not only paying attention to the board and 
a boring teacher trying to explain grammatical sentences, and I am pretty  sure they will 
never forget they had a different  English class, since they experienced ¨experiences¨, 
which in certain way engaged and enhanced the English language learning process.  
This classroom project reached some specific outcomes, and personally I will 
conduct English classes with this type of activities (multi-sensory) because of the impact 
it can have in the students, dealing with a set of activities that involve personalized 
learning because no one else will test the experience but the student, they did catch 
students attention in most of the times; there were reluctant students who did not really 
care about the subject itself though,  for the reason that their academic year had almost 
null possibilities to be approved. But in general terms of the English language learning 
within the classroom achieved a different perspective in some particular cases, which at 
the end of the day is the finality of this types of implementations, change the mind of at 
least one person towards the learning process. For example, students are on time and in 
the classroom (in comparison of their behavior at the very beginning of the 
implementation).  
Students being on time and participating in the activities were a good signal to know 
they were getting engaged with the class itself.  For instance, student Wilco (one of the 
most conflictive ones) has developed respect towards the in-training teachers, as soon as 
he entered in the classroom he has been shaken hands with in-training teacher Sebastian, 
fact that evidences a connection, commitment and respect within the class. Although he 
is not the most proficient student, now he is respecting the class, he no longer has to be 
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called out, he is paying attention to the explanations and is trying to understand. This is 
evidenced for the questions he asks.  
Situation 1. 
Wilco: Teacher, is  accelerate (hesitation when speaking) a verb?( the grammatical 
structure of the questioning   was written on the board with the blank space for the specific 
word the student wants to know in order to help them)-  
Teacher: Yes, it is! 
Wilco: Thank you. 
Situation 2. 
This was one was of the warm up activities in which students were given auditory 
instructions, they had to be really focused on the activity, students were numbered with a 
specific number, but the first 3 with names, in this way student 1= Presi, student 2= Vice, 
stundent 3= Secre, from the 4th student in ahead they were numbered 1-2-3- and so on. 
They had to follow a sequence, and as soon as one of them was not able to follow it, that 
person was taken out from the game, and the remaining people changed roles. So for 
example if number 1 was out, number 2 replaces the number 1, so number 2 was not 
number 2 any longer but number 1, and number 3 now is number 2 and so on, Same with 
the secre roll, if that person was out, number one now was the secre (see appendix 21) . 
The sequence consisted in saying the numbers and clapping at the same time (kinesthetic 
and auditory sense) by my surprise student Wilco, and Kemi were the winners (they being 
difficult students with lack of interest in English subject since the very beginning).  
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This implementation, though riddled with difficulties on a number of fronts both in 
the in-training instructors side and the institution’s, proved to be a positive milestone in 
the development of the project and any sequels it may have in the future. It provided a 
solid base for deeper understanding of the development of language memory even in 
students with little to no interest in the English language. 
 
5.2 Students Responses  
As in any kind of process there will be always aspects that will either encourage the 
development of the process itself, or counterproductive facts which will alter the well 
performance of the process, this implementation was not the exception. There are several 
positive aspects as aspects to improve as well. 
 
 
5.2.1 Students´ affective factors towards the implementation of multi-sensory 
activities 
This kind of population is always looking for attention, this group actually started with 
28 students, after some problems of misbehavior within the facilities of the school some 
of them were expulsed from the institution. At the beginning of the process this students 
were specially reluctant with the staff (in-training teacher and the collaborator) since 
previously they were with another practitioner and consequently already conditioned to 
certain way of learning according to that previous practitioner and the in-service teacher 
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as well.    So the main issue at the very beginning was to create rapport with the students, 
since they were going to experience something different and it was wanted to carry out 
the smoothest transition as possible. 
As previously said, this type of learners need attention, so one aspect that was taken 
into consideration was the fact to make them feel important, and not only regular students 
from a regular school. The first step to reach this was to learn their names, with an activity 
which involved their listening comprehension (auditory sense) this was for the in-training 
teacher to recognize them and figure out from the beginning students´ within the group 
itself. Like for example who is the bully, who are those quite students, the ones with a 
leader role etc… that way it would be easier to prepare class and organize the group in 
the most appropriate way.  The first activity consisted in saying their name and one verb, 
half of the students did not have clear what a verb is, actually some of them said random 
words, others just wanted to do ¨their part¨ saying senseless things. Throughout the 
student´s responses, it was possible to realize if students were indeed engaged or 
interested in the class. Challenges were identified, and recognizing them were crucial to 
plan how to carry out the classroom project, those aspects motivated to reflect and 
improve the methods. Students´ affective domain basically generalizes the students´ 
barriers since according to many experts, it refers to their attitude, anxiety and willingness 
to interact in the classroom.  So let us start from their attitude, it called my attention once 
a student who I considered one of the least committed with the English subject asked me 
why I was not teaching in the traditional way.  
In-training teacher journal (Reflection on the eighth session 3rd Nov 2015) 
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[….just at the end of the class student Manrito got close to me and asked me why my 
classes were so different, that he was having issues because he was not really 
engaged in the class. I completely got his point, and in order to overcome the objection 
I tried to explain things just change, and teaching English is not the exception. This 
student agreed but also stated he liked more the other teaching methodology, that he 
learnt better from that methodology than from the one I was conducted, I thought 
´maybe he is right¨, so I asked him to provide me an example of how he would like to 
have the class, or at least to tell me something he has learnt from the other 
methodology, he was quiet and speechless, but mention he liked transcribing things. 
In that case allow me to say your notebook Manrito, so I can see what you have, that 
way I can start a process with you. I was surprised when I saw grammar translation 
exercises, text transcription and that kind of exercises. Then I decided to explain him 
the why of my methodology, explaining how the experience will improve to remember 
things when they are connected to a certain experience, he agreed with a confident 
smile]. 
From that day this student Manrito although was not the most proficient showed a 
different disposition, somehow he was more participative and this leaded him to earn more 
positive points and that way approve the subject at the end.  
More aspects were addressed when trying to implement this classroom project, one of 
them was a really aspect to concern about was providing instructions in L2, English 
language was supposed to dominate the English class, 95% of English had to be used 
when conducting the class, and this was a really huge challenge for students, they were 
always asking for L1, and in order to overcome this problem I explain with this analogy 
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the importance of using L2 when learning L2. First of all it is inconceivable a student claims 
to learn English using Spanish, it is as useful as wanting to learn how to ride a motorbike 
taking classes in a bicycle, second that the experience will allow them to learn, that this 
multi-sensory activities will create in them a better understanding of the language just by 
taking advantage of the real world they have around, just the way they learnt Spanish, 
since they did not take formal classes for Spanish,  their mother did not teach them the 
regular verbs in Spanish, they learnt Spanish through the interaction with the real world, 
and this is achieve through the channels of the senses ( auditory sense, sight, smell, 
touch, taste), so in order to illustrate this, and taking advantage of what student Manrito 
stated I proposed this analogy 
¨you only learn through experience, you can memorize a manual of how to drive a car 
if you want to know how to drive a car, but it is not really useful till you take the car and 
start driving it, the manual can provide you certain sense of how to do it, but the 
experience of handling the car will allow you to learn how to drive it, the same occurs 
when learning English, you can memorize a grammar book but if you do not use the 
English and have an experience with it, you are not actually learning¨. 
 This provided to learners another perspective, it was also explain in L1 to avoid 
misunderstandings. Nonetheless,  the assumption that student´s English language 
proficiency was not that high allowed the fact to use Spanish in some situation but also a 
strong manage of body language and deictic expressions were used. This can be 
evidenced in reflections done during all the process: 
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In-training teacher journal (Reflection on the eighth session 5th Nov 2015) 
[… Students did not get the instruction, I did all my effort to make myself understand 
through body language and really basic instructions. The use of L1 was necessary to 
explain the activity they were supposed to understand since was a procedure already 
previously done. However, after the explanation in Spanish the activity was carried out 
effortless, they only had to feel the textures of the fruits and say which fruit it was]. 
 
So although L1 (in this case Spanish) was used, students comprehension allowed 
them to continue with the task, so according to Yance, et al. ( 2010)  the use of L1 
contributes considerably to gain confidence allowing students  to express better their 
ideas, and sometimes it is necessary in certain situations to control students in terms of 
classroom management and mistaken explanations. 
 
So all of the challenges regarding this implementation have to do more with the 
activities than the language itself, some activities for simple the seemed to be like, were 
meaningful so when you see this thing only from what you can see and do not go beyond 
the can look like silly activities, but when you do a further sight to them, you realize they 
are meaningful, so it is not only about smelling things, feeling objects or only eating food, 
it is about creating channels in the brain, that way an experience is created and sometimes 
it is really remarkable or striking that students will never forget that experience.  
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The content implicitly connected to the experience is then explicitly shown when 
trying to remember the details of that experience, but when you are dealing with individual 
experiences (sometimes the activities can be developed among all of the learners, 
sometimes it is not possible) what happens with the people not involved in the activities? 
This is an aspect that easily can let students misbehave in the class, since although this 
multi-sensory activities create motivation, also anxiety is present and the students have 
to demonstrate this anxiety doing something and that is why sometimes they had to be 
grumbled, even in L1 since they did not respect the class, so they were threatened with 
coming back to the traditional way of teaching if they did not take into consideration how 
difficult was to develop those activities, and indeed this worked, they did not wanted to go 
back to the grammar translation method, using the dictionary and translating texts. 
 Students´ responses also showed certain interest towards the implementation that 
was satisfactory to notice that at least some students were enjoying and taking advantage 
of the activities. 
 
5.2.2. Considerations taken effectively towards multi-sensory activities 
 Throughout all of this paper it has been stated multi-sensory activities 
implementation to create experiences into the students and in that way engage them and 
motivate them to learn English was a well taken way to carry out English classes in a 
public school in Pereira from the target audience, now is the time to explain deeper why 
this innovative way of teaching a foreign language was well received after considering the 
challenging part in the previous subheading.   
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Over the implementation the challenges provide the strengths when they were 
¨solved¨, knowing your students, their likes and their pacing will definitely contribute 
hugely to plan the classes. It is already known the multi-sensory activities provoked certain 
anxiety and motivation to work since students can also take advantage of their knowledge 
in L1, so students´ performance when developing the multi-sensory activities on the 
grounds they promoted interest and motivation not to mention, it was founded that classes 
were designed and modeled based on the previous classes. Again the affective domain 
played a key role, because it showed explicitly the attitude some students had in front of 
this activities and it is easy to recognize why, this was not any longer a boring class, they 
were in class doing different activities and learning at the same time.  
This could be the dream of all of the students in all the subjects, playing and 
competing in nice activities earning positive points, preparing themselves for the tests. It 
can be evidenced in the appendixes (see appendix 5) how students were engaged, 
anxious and competitive even when all of them had the opportunity to participate and gain 
points for their respective teams and they were not allowed to help others, they encourage 
their partners to accomplish the task, so it was perceived their motivation when trying to 
give the correct answers to confirm and let others know their knowledge about the topics. 
Some activities had to be modeled before performing them so all of the students could do 
it, in that moment is when you realize if the students are willing to take part of the learning 
process, when asking for volunteers sometimes they were committed to do it, if not they 
were called randomly and only with a few exceptions students did participate in the 
modeling activities. 
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So in order to recap it is proper to mention students were said several times multi-
sensory activities provide learners that kind of opportunities that very limited 
implementations give, the opportunity to work with it at any place at any time, so they 
could take advantage of their senses to learn every day, also their desire to approve the 
English class subject and their competitive spirit made easier the development of the 
activities as evidenced in one of the classes where multi-sensory activities with fruits were 
carried out using the vast majority of the senses but sight to guess the fruits. 
In-training teacher journal (Reflection on the eighth session 29th Oct 2015) 
 [There are several things to highlight about this class, 1) as previous classes 
students were asked to bring 1000 Colombian pesos in order to get all of the 
materials to prepare a salad fruits together, They were told that if they did not collect 
all of the money the activity was not going to be carried out, aspect that create an 
expectation in students so they arrived to the classroom late because they were 
collecting the money for the activity, they really wanted to perform the activity. 
Almost all of the student gave the money so the activity will be carry out next class, 
they are really anxious to prepare the salad fruits], […Students were asked what 
they have done the previous class in order to refresh their memory, (last class was 
about classifying fruits into groups), students were participating in terms of specific 
aspects of that classification like the classification name, and the group of fruits 
they belong to, one of the students said: Teacher, acid, semi-acids and candy.  Me 
as the teacher explained the difference between sweet and candy which the 
student had associated it (the word) as if it just had one meaning.] 
 81 
[…Whole the group was divided in three parts to start the activity which was a 
competition, again the winner group would reach positive points, so they really 
wanted to earn those points (it also important to highlight that some of the students 
do not have that good grades, so they have asked me what to do, so I have stated 
that they have to work hard for it and participate in all of the activities and assist to 
the classes)..]. 
[…Expectations were set regarding the activity, students (were divided randomly) 
and they were really engaged, fruits were put on the desk and the rules were 
explained, judges from each group were selected to follow all of the procedures 
and control them for not cheating acts. The activity consisted on isolating some 
senses to make the others work, so in the first activity (participants were 
volunteers)so they were anxious, in the first stage they had to put their hands inside 
a bag, they were not able to see what was inside and they had to guess what was 
the fruit,  they were touching and saying  them aloud( fruits were already cut) the 
first round was very interesting, the groups were cheering up the participants, and 
they were really engaged since I asked who wanted to be the first person 
performing the activity and all wanted to be the first, as the fruits were already cut 
they were not touching the external fruit but the internal part, so a variety of feelings 
arose, anxiety, disgust( because touching a papaya is not that nice according to 
the students), hungry ( since they asked if they could eat it), happiness when 
knowing they had the correct answer, sadness when not, and this could be 
evidenced in the students reaction when celebrating with their  body language and 
facial gestures. Group mates were not allowed to help the participants. Second 
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round was about isolating student´s sight and smelling sense to guess the fruits 
and the last round was to try the fruit and state what fruit it was, at the end the 3 
groups tied and all of the class earned positive points ( the ones who assisted to 
the class...]. 
So according to the reflections made and the satisfaction the in-training teacher could 
experience it can be said the implementation itself had a positive response from the vast 
majority of the students; at the beginning of the process (as stated before) students were 
reluctant to this ¨new¨ in service teachers, but chronologically classes encouraged them 
to think a little bit different towards the class, so they could enjoy the classes and have 
different experiences, it can be said students can forget the pre-service teacher, the 
information they might learned, their classmates, etc… but the experiences they had in 
the learning process, they will always remember that different class touching, smelling, 
trying, and feeling different objects such as fruits. 
 
5.3 Linguistic Outcomes 
 
Among the results, linguistic outcomes have played the most important role, 
throughout the implementation itself is expected to improve the linguistic competence in 
the students, what they are now capable to perform or recognize. All the reflection stages 
aimed to take advantage of what the students were producing towards the language in 
aspects of oral and writing production, and how was faced the English as a foreign 
language learning process. Hence, some facts which can be considered as strengths and 
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challenges when implementing the classroom project ¨Implementation of multi-sensory 
input activities as an engaging supportive tool to promote the development of vocabulary 
in English as a foreign language in young learners¨ were evidenced. 
 
5.3.1 Strengths in terms of language development  
From the beginning and after considering students´ English language proficiency, the 
goal was to create in the students’ self-confidence into the English language itself by 
means of multi-sensory activities to enhance their vocabulary repertoire and in that way 
have tools to start building up meaningful messages. Thus, some aspects in relation with 
the ¨language production¨ could be analyzed and compared. As evidenced in this class 
(November 25th 2015, field notes/conclusions) which can be compared with the first class 
of the implementation process one significant improvement can be exposed regarding the 
students understanding of the L2 in the classroom boosted by a good enough body 
language support from the teacher towards the students, from students towards the 
teacher and among the students as well. 
 
November 25th 2015, in-training teacher´s field notes/conclusions 
[..One of the activities which was done the first day of classes, when the student had 
to say their name and one verb, and then the next student had to repeat what the previous 
student had said and add his/her name and another verb, and so on was repeated. This 
time students took advantage of their body language and connecting their ideas with 
physical movements. Students had to say any verb they came out with, for 
example ¨sleeping¨, ¨jumping¨, ¨drinking¨. Without the tip/advice being provided, they 
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started to ¨mimic¨ the actions, so if we compare the first class where students did not even 
know what to say, repeating only sounds (of the words being said for other students, 
attempting to repeat those words said), not being engaged at all and not producing 
meaningful messages, to what they were performing at the end of the implementation, 
where they were connecting  words with movements, (sometimes helped out and 
supported by other students) and the sequence being performed properly, one can say 
this students indeed learnt something…] 
 
Also, it was evidenced that in normal spoken instructions, students´ understanding was 
clearly achieved, students were capable to understand and assume the message given 
by the in-training teacher as can be shown in the script 1.  
  
Script 1 student 1 and teacher (in-training teacher) recorded transcription from video-
clip recorded in November 19thin a competition for extra-points. (See appendix 5, 
kinesthetic competitions) 
S1= Student 1       Ss= Students       T= Teacher (in-training teacher) 
T: Ok guys, you have to pay attention and be focused on your number (Students 
were numbered), as soon as you hear your number you have to run to take the 
marker that is on the desk and write the name of the fruit I´m saying (strongly 
supported by body language). Is it clear? 
Ss: Yes! (Chorally) 
T: are you sure? 
Ss: Yes! 
T: Yes, we are! 
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Ss:? 
T: Yes, we are! 
Ss: huh? 
T: Guys remember, try to answer with the question, ¨yes we are¨ 
Ss: Ahhh! ¨yes, we are¨. 
T: ahhh! (Sarcastic tone) 
T: Guys remember: the more you use the language, the more you will learn, que 
entre más usen el inglés, más lo aprenden. Es como cuando ustedes aprendieron a 
montar bicicleta, al principio fue díficil, pero después montaban como si nada, ¿o me 
equivoco? 
Ss: no. 
T: ok, so S1, can you please explain the activity 
S1: Yes.  
T: Yes what? 
S1: Yes I can! 
T: Ok, go ahead. 
S1: Tenemos que estar atentos al numero que todos tenemos, y apenas usted lo 
diga tenemos que ir corriendo por el marcador y escribir la palabra que ud dijo. 
T:  Very good S1, but can you tell me that in English? 
S1: jaja no, obvio no 
T: haha come on S1, you can do it! I will help you. Actually everybody will help you.  
Cierto? 
Ss: Yes. 
T: Come on! 
S1:  Hay no! hmm Bueno pues! Students, we (pointing everybody) have to hmmm 
¿cómo se dice? 
T: How do you say…? 
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S1: How do you say ir y coger ? 
T: Go and pick up. 
S1: Go and pick up the marcador. 
T: Marker. 
S1: Marker, and write it in the board the fruit  
T: Who? 
S1: Ahh el número que ud diga. 
T: The number that I say! 
S1: Eso,eso. 
T: Say it, the number that I say! 
S1: Hay no más teacher. 
T: jaja ok,ok, let´s start! Are you ready? 
S1: Yes! 
T: Ok, number 3, peach! 
Ss: (3 students which were numbered with number 3 had to go and pick up the one 
marker and write it on the board). 
 
In the previous sample, it could be evidenced how students were able to understand 
instructions in English heightened by the use body language, aspect which was 
emphasized since the very beginning. Linguistic outcomes also infer the use of the 
language itself, so oral production was found as one of the strengths displayed in terms 
of self-confidence when attempting to speak, there was a student that wanted to 
internalize one question, a meaningful question for her that was:  ¨how do you say…?¨. 
She was always interested to learn vocabulary but it was difficult for her to ask this 
question due to according to her was too difficult to pronounce. This student tried several 
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times (with in-training teacher support, correcting hers pronunciation) to say this question 
without being corrected. Fact that proved that if you want to learn something you only 
need an effort to reach it. This same student was participating of one of the activities with 
fruits which were accomplished in the implementation after it was explain the fruits 
categorization (acid, semi-acid and sweet). Group was divided into 3 parts, and each 
group was name with one fruits category. A power point presentation was shown in the 
T.V. screen, each fruit was link to a specific color ( sweet=red, acid=green, semi-acid= 
orange) fruits were shown, and specific characteristics of each fruit were said. The next 
transcript will show how this student took advantage of what was learnt.  
Script 2 student 1 and teacher (in-training teacher) recorded transcription from a 
recorded video-clip explanation about fruits in the October 26th session. 
S1= Student 1       Ss= Students       T= Teacher (in-training teacher) 
T: Ok guys, what is this fruit? 
S1: Banana 
T: Is it acid or semi-acid S1? 
S1: Is sweet! 
T: It is correct,the banana is sweet, repeat it please 
S1:  The banana is sweet 
T: Thank you S1, can you please name which are the sweet fruits (in-training teacher 
pointing to the screen) 
S1:  Banana, grapes, apple. 
T: Thanks S1 
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It was considered students mastered fruits names, but what about when they had 
to write about what they have learnt (see appendix 22, 23) students did perform 
activities where they had to write meaningful messages using the knowledge they 
had learnt in class. Those writing activities were graded, so students were able to 
learn from their mistakes as well. 
 
In conclusion, by reflecting on the collected information and data some patterns were 
analyzed as strengths since a favorable impact and an improvement were noticeably 
observed in students’ linguistic outcomes. Consequently, based on the data interpreted, 
multi-sensory activities contributed in aspects such as students’ oral production, in terms 
of fluency and confidence. Besides, by accomplishing written tasks after the 
implementation classes, students seemed to be fostered in the vocabulary feature. Not to 
mention the use of body language to make themselves be understood, basically those 
were the most striking linguistic outcomes observed.  
 
 
5.3.2 Challenges in terms of language development 
Every single process will always imply strengths, challenges and aspects to improve 
as well; Implementation of multi-sensory input activities as an engaging supportive tool to 
promote the development of vocabulary in English as a foreign language in young learners 
was not the exception. Several challenges were faced when carrying out this classroom 
project. Depending on the student´s linguistic outcomes it is reasonable to consider how 
they have been being prompted. Their understanding of English as a foreign language in 
either spoken or written form is a crucial aspect to take into account in this classroom 
project.  
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Student´s listening comprehension was a challenge this implementation had to deal 
with along the process; the Common European Framework of Reference for Languages 
(2001) explains listening comprehension is that process in which the listener obtains 
information and then processes that information provided by a speaker, so if the 
information provided was not that ¨well¨ received and processed, then the task the in-
training teacher wanted to accomplished could barely be developed. In order to follow an 
instruction the instruction must be understood, that is why the use and extra-use of body 
language was necessary. But sometimes this was not enough for learners to understand 
the message, did not matter the most basic vocabulary was used, students seemed to not 
understand the message (See appendixes 1, 12, 13) so in-training teacher had to use L1 
to provide the instruction to be processed and in that way continue with the planned 
activities. 
 After explaining the activities to be performed, the ¨magic question¨ was always 
asked ¨ is it clear?¨. Most of the times the answer was yes, but going beyond by asking 
one student to repeat what they had to do ( Students were allowed to say it in L1, but 
encouraged to the top to say it in English) several times they did not have something to 
say. This phenomenon is known in all of the classrooms in any subject all around the 
world, the students are afraid to ask their doubts for quite a few of reasons, among them 
because they can be shy, they do not even know what or how to ask their doubts, or 
simply do not want to be fooled by others because of the questions. Sporadically, students 
went to ask for a better explanation. In-training teacher and collaborators found this as an 
issue so explanations were said in English, highly supported by body language and in 
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some cases translated to L1 to get a better understanding as evidenced in this script taken 
from a video-clip evidence gathered within the classroom. 
Script 3 student 1, 2 and 3 and teacher (in-training teacher) recorded transcription 
from explanation about the video they were going to watch about daily routines (October 
20th). 
S1-2-3= Student 1-2-3       Ss= Students       T= Teacher (in-training teacher) 
T: Ok guys you are about to listen to some sounds about the daily routine, do you 
know what the daily routine is?  
Ss: [sighs, and hesitation to say ¨no¨] 
T: Ok, listen the daily routine is that actions that you do every day like (highly support 
by body language) brushing your teeth, go to the bathroom, go to school, do the homework 
and so on, is it clear? 
Ss: yes! 
T: Ok so you are going to listen to this sounds and you have to draw those sounds 
associating them to the daily routine, you will listen twice, two times and you have 30 
seconds to draw each sound, is it clear? 
Ss: Yes! 
T: ok, S1 what you have to do? 
S1: [speechless] 
T: S2, can you tell us what we have to do? 
S2: I don´t understand. 
T: can anybody explain it? 
S3: Teacher, repeat. 
T: Ok no problem, you have some sounds and you have to draw those sounds on 
the paper, you can listen two times and you have 30 seconds to draw each sound, 
is it clear? (Explanation highly supported by body language) 
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Ss: [no answer] 
T: OK guys, van a escuchar unos sonidos y tienen que dibujar esos sonidos que 
están relacionados con daily routine, y tienen 30 segundos para dibujar eso, está 
claro? 
Ss: ahhhh!! 
T: ahhhhh! (Sarcastic tone) 
S3:  ahora si teacher, no haga si no ponerlos. 
 
 So it was evidenced in the transcript that the in-training teacher had to translate 
instructions into L1 to get student´s understanding, in-training teacher used both L2 when 
giving instructions and L2 to explain the activity because of the lack of student´s linguistic 
competence to understand the instruction, as evidenced in the example when instruction 
was repeated. 
Another of the implications this classroom implementation had to deal with was the 
use of the L1 in the classroom, it was evidenced that in several times in written tasks the 
students (see appendix 3, 22, 23) came up with their ideas and meaningful messages, 
but at the same time being reinforced by the use of the L1 in terms of translations of what 
they have written. This aspect actually called the attention of all the collaborators and the 
in-training teacher, that it was considered to rest value to the student´s work (in terms of 
their grades) if they kept using translations in their written works.  
The reason why this students were always translating their written works was 
evidenced in the Affective factors of the students´ responses part of the results  of the 
implementation stated in the page 75, one of the students showed his notebook with 
several translation. Apparently some of them fossilized this way to learn English. 
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Additionally, another challenging aspect regarding the linguistic outcomes was the 
fact spelling, writing exercises evidenced student´s performance but sometimes (see 
appendix 24) spelling mistakes were present. Although students knew the word, when 
attempting to write it they wrote it the way it sounded, for example when writing the word 
tomato, it was noticed one of the student wrote ¨tomeiro¨,  this phenomenon was present 
in a lot of their written works. 
To conclude, the information analyzed allowed the project to grasp assumptions 
considered as challenges regarding student´s linguistic outcomes. As a result it could be 
reflected when students were not fully understanding when prompted to solve problems, 
participate actively in the activities and understand the in-training teacher commands and 
instructions so L1 had to came up to understand the meaning of what was being said, and 
writing correctly in terms of spelling were the weaknesses evidenced regarding the 
linguistic outcomes. So it can be deliberated students´ performance towards the 
workshops, quizzes and tests need strengthening due to the negative outcomes 
witnessed. 
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7. Appendixes 
 
1. How was it  realized about student´s english language proficiency level   
( 1st journal)  
[…“The class has been started by the in-service teacher introducing his name 
as well as their partners (collaborators). A big part of the students seemed to 
not be that interested. Some of them were being very passive, their body 
language and facial gestures they made showed their disengagement when 
receiving information in English. In other words, they did not understand 
anything at all, and lost all interest and focus very soon. These passive students 
were quiet, but not involved in the class. They were grouped in the back slightly 
facing each other (they were told to change their position).After some 
insturctions in Englihs, one of the students claimed ¨teacher hable en español 
que nadie está entendiendo¨ showing a reluctance towards the English 
language itself. 
An activity was designed in order to find out about their knowledge and 
English level; something which was easy to recognize when developing the 
warm up activity that consisted in each student giving his/her name and a verb, 
afterwards repeating what the others had already said before them, so, the first 
student gave his name and one verb, the second person repeats what the first 
one said and stated his own information and so on. I found a lack of knowledge 
in all linguistic aspects since they did not even know what a verb was about (not 
even in the mother tongue). One student stated ´´soccer´´ as an action, some 
others looked in a bilingual dictionary for words without any idea of their 
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pronunciation (they were helped out by the in-service teachers to pronounce 
words appropriately), some others did not even know what was being said, and 
although they were given the translation they were just repeating sounds 
(attempts to say the word in the EFL) some not even correctly. 
 
2. LESSON PLAN 
AIM:At the end of the lesson the learners will be able to: recognize some fruits, how to write 
them down and how to pronounce them.   
Estándares Básicos de Competencias (MEN): 
Estándar General:  Recurro frecuentemente a mi lengua materna para demostrar 
comprensión sobre lo que leo o me dicen. 
Estándares Específicos: 
Escucha: Reconozco cuando me hablan en inglés y reacciono de manera verbal y no verbal. 
Lectura: Identifico palabras relacionadas entre sí sobre temas que me son familiares. 
Escritura: Copio y transcribo palabras que comprendo y que uso con frecuencia en el salón 
de clase. 
Monólogos: Describo lo que estoy haciendo. 
Indicadores de logro:  
-Reconoce cuando le preguntan por una fruta  señalándola y representándola. 
-Identifica las palabras básicas que debe ser usadas durante la clase. 
-Participa en actividades donde debe ejecutar acciones con frutas. 
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Assumed Knowledge:  I assume most learners have some previous knowledge about: 
recognize basic commands (do this, cut that, mix this, etc) 
Materials:  Lesson plan, fruits, board, markers, plastic knifes, students’ notebook.  
DAY/STAG
E/ 
ACTIVITY/ 
TIME 
PROCEDURE 
TEACHER AND LEARNER ACTIVITY 
ANTICIPATED 
PROBLEMS AND 
PLANNED 
SOLUTIONS  
 
COMMEN
TS 
 Calling the 
attendance 
8:00/8:03 
 
 
 
Engage 
8:03/8:13 
am 
 
 
 
The teacher practitioner (s) will call the 
attendance to make sure everyone is in the 
classroom and at the same time meet 
his/her new students.  
 
 
The teacher will start showing the students 
the fruits already studied and  brought by 
pre-service teacher naming them twice 
making emphasis on pronunciation, each 
fruit will be represented with certain specific  
movement  in order to connect the word with 
a movement (Orthon- Guillingham 
methodology) and then fruits will be put  into 
a black bag, 
 
 
 
 
 
 
The students could not 
memorize which is the 
movement that 
represent the fruits, do 
as I do activities will be 
done in order to 
internalize and connect 
the information 
movement- fruit. This 
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Study 
 
 
Fruits 
activity  
 
8:13/8:17 
am 
 
 
 
 
 
 
 
 
For example:  
This is an apple, (the apple is represented 
making a circle with both hands with the 
fingers of each hand evidently (kinesthetic 
activity) , after that the apple is put inside the 
bag, the same procedure is done with all the 
fruits which are: grapes, bananas, apples, 
melon, strawberry, pear, etc… 
 
Note: the teacher, before starting the 
activity, will write on the board present 
simple sentences to guide students. 
  
For example: This is a banana, etc. 
 
 
The Ss will be asked to organize the 
classroom in U-shape, they will be 
numbered from 1 to 3, one by one will say 
the number aloud (repetition), The desk will 
be placed in the middle of the classroom in 
order to carry out the fruits activity. 
examples will be 
carried out several 
times, at least 5 times 
with each fruit, and it 
will be alternating them 
as well. 
 
 
 
The students do not 
understand what they 
have to do, the teacher 
will model students the 
activity 
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8:17/8: 45 
am 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Those who have number 1 will be: group 
number 1, the same with 2 and 3 numbers. 
Group number one will be organized on the 
right of the desk, number 2 in front, and 
finally group number 3 on the left of the 
desk.  
 
 
 
 
 
Then, the T will ask students one by one to 
get close to the desk,  they have to put their 
hand inside the bag and pick up a fruit 
(without pulling it out and guessing which is 
the specific fruit [deprivation activity])  and 
represent the fruit picked with the respective 
movement, their group partners must listen 
( auditory sense) and then say which is the 
fruit based on the movement they have 
observed (sight sense),  then they have to 
pull out the fruit and if it is correct 
(connection between the movement and the 
 
 
 
Students do not 
understand what the 
teacher is saying/ the 
teacher will repeat 
using body language 
and using one student 
to make more real the 
explanation. 
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Activate 
 
8:45 / 9:00 
am 
 
fruit) the fruit is put on the desk and that 
group will earn 1 point, if not it is put back in 
the bag and 1 point will be deducted ( if they 
do not have points, then negative ciphers 
will be considered), the same with all of the 
fruits until there are not more fruits in the 
bag ( there are more than only one element 
per fruit, enough for all of the students to do 
the activity[inclusive activity])and all of the 
students accomplish the activity . All of the 
fruits are tasted by the students who did the 
proper movement (taste sense). The group 
with more points will get extra points to get 
good grades. 
 
After that, the T will start a new activity in 
which students must draw all of the fruits 
tasted, touched, writing down their names 
on their note books. 
EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 
If there is not time to draw the pictures and write the names, the students will have to do these 
at home and bring it next class. 
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3. Fruits drawing  
 
 
 
 105 
4. Students painting 
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5. Competitions 
Artistry: Using their fingers they had to create a font, this is Orthon-
Guillinghamn methodology  
 
 
 
 
Kinesthetic: 
 In this activity can be observed some stages of the competition which was 
about writing on the board correctly certain words. 
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1st image in-training teacher called the students, they had to run to catch one of the 
markers in the desk. 
 
 
 
2nd image shows the students going quickly for the markers to write the words 
on the board.  
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3rd image shows the student writing the words on the board. 
 
 
4th image shows the audience excited and helping their partners to win the 
point.  
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Another kinesthetic exercise was the captain, this exercise entailed the fact of 
one leader who was the unique person allowed to see, the others 
where ¨blind¨, the first group reaching certain point was the winner. Here the 
auditory sense played the most important role when following instructions 
from the leader who was using simple commands. 
 
 
 111 
8.  Read the word but the color  
 
This activity attempted to create another experience in the students, in this case with 
colors and words. Students had to look at the chart and say the color, not the word. 
The right brain tries to say the color but the left brain insists on reading the word.
 
9. This appendix (fragment) is taken from a journal on October the 4th  2015 
 [... the kinesthetic activity was about to start. Students were kind of excited 
because of the competition they were going to developed. Grouping the students 
took 12 minutes, they were disorganized in the small groups and barely some of 
them indeed wanted to participate, they just wanted to waste time and waiting for 
the class to be finished…] 
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10. This appendix (fragment) is taken from field notes on November the 25th  
2015   
 [..One of the activities which was done the first day of classes, when the 
student had to say their name and one verb and then the next student had to repeat 
what the previous student had said and add his/her name and another verb, and 
so on was repeated. This time students took advantage of their body language and 
connecting their ideas with physical movements. Students had to say any verb they 
came out with, for example ¨sleeping¨, ¨jumping¨, ¨drinking¨. Without the tip being 
provided, they started to ¨mimic¨ the actions, so if we compare the first class where 
students did not even know what to say, repeating only sounds (of the words being 
said for other students, attempting to repeat those words) not being engaged at all 
and not producing meaningful messages, to what they were performing in this class 
(Nov 25th) where they were connecting the words with movements, (sometimes 
helped out by other students) and the sequence being performed properly, one can 
say this students learnt something…] 
 
11.  This appendix (fragment) is taken from a journal on October the 4th  
2015   
[... the kinesthetic activity was about to start. Students were kind of excited 
because of the competition they were going to developed. Grouping the students 
took 12 minutes, they were disorganized in the small groups and barely some of 
them indeed wanted to participate, they just wanted to waste time and waiting for 
the class to be finished…]  […class finished, the activate stage could not be finished 
since the activity was not accomplished, this will be part of the next session]. 
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Issues faced through the implementation were not that ¨ few¨, every class the 
group had something to be dealt with, such as behavior, attitude, grouping, etc… 
One of the classes for example faced a lack of time management competence. The 
class was not entirely accomplished and although students performed some steps 
of the activity itself, it could not be accomplished, fact that created lack of interest 
in the students and lack of motivation from the in-training teacher´s end. But this 
counterproductive eventualities actually helped to the professional growth, 
because if you know how to handle them, this kind of issues will not be presented 
in the future, or they can be solved faster as well.  So for example in this case one 
of the students actually suggested to have positive points (collaborators and in-
training teacher had considered that before), so for next class in order to get them 
organized quickly, they had to be motivated and extrinsic motivation was going to 
work for sure. And this was not the exception. The impact of adding this extra points 
was so determinant that from this class in ahead, all the activities implied extra 
points.  
 
12. In training teacher journal. October 13th  
  [...16 students were in the class when it started at 8:00 am, warm up 
activity was being carried out but constantly interrupt it for those that were arriving late. It 
was 8:15 am and people still were coming late. Fact that was considered as lack of 
respect and L1 had to be used by the in-training teacher and the collaborator to explain 
the importance of time, (we knew this could happen, actually in all of the subjects but in 
this specific class were activities were designed strictly to follow the time pacing and 
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complete the implementation to gather information was really relevant to get students on 
time…]. 
 
13 This appendix is taken from a journal on October the 1st 2015 
 
THURSDAY OCTOBER 1ST 
-This class started at 6 am. Aspect that allowed students to be late when 
arriving to class, they seemed to be sleepy and lazy. In fact, some of them were 
outside the classroom and had to be forced to get into the classroom, in-service 
teacher must call one student´s attention, having as an answer to that situation 
(estoy esperando a ver que). After calling his attention, the student previously 
mentioned (Wilco) was sitting improperly on the chair and chatting in his cellphone, 
there was an activity in whole the institution called (la hora de lectura) in-service 
teacher was there giving that message, when the in-service teacher realized how 
the student was sitting he called his attention again ( I must say in a normal way) 
the student reacted in a gross way, stipulating that he was being mistreated orally 
and asking for respect in such a rude way that  both in-training teachers were really 
surprised.      
The teacher has asked us what to do, either develop the normal English class or 
take the institutional activity, we opted for the class as some of the students wanted 
this as well, but some others wanted to take the reading hour, situation that ended 
in a discussion between the students with a desire for taking the class and the ones 
who wanted to read the whole hour. One student (Mosqueto) started to argue very 
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rudely with one female student (Kemy). Mosqueto wanted to take the English class 
as well as some others, but the other half of the class wanted to read for an hour.  
I have asked student Mosquera why he wanted to take the class instead of  the 
institutional activity, he has answered me : Quiero aprender ingles, I refused his 
answer since it was an answer in Spanish, tried to say it in English, I said to him, 
consequentely, He said:  I want learn, Me as the teacher felt very proud of that. 
Finally it was decided to avoid the English class though. 
 
 
14. Ss asking for extra points. Field notes (conclusions) from in-training 
teacher  
 Students were always engaged with the idea of extra points, (See 
appendix 9,12) but there was an issue which always happens, the most outstanding 
students (except for group competitions) earned the points, and the ¨not outstanding¨ 
students were not that strong in the ¨extra-points¨ list. At the end of the course where 
students actually had to approve the subject itself, started asking for activities for them 
to earn extra-points. As some of them actually did not present some tasks, they were 
told to bring those missing tasks. That way maybe they could reach certain amount of 
extra points and balance their final grade. This students wanted more activities, even if 
the competitions when the ¨winner group¨ had earned the points, they wanted to 
continue competing for more extra-points. 
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15. Final test/ other tests 
 
UNIVERSIDAD TECNOLÓGICA DE PEREIRA 
Licenciatura en Lengua Inglesa 
Guided Teaching Practicum 
GENERAL PLANNING INFORMATION 
 
AIM: 
At the end of the lesson the learners will be able to recognize some sounds and determine what 
part of speech they belong to. To achieve this, they will take advantage of previous knowledge 
about nouns and verbs. 
Estándares Básicos de Competencias (MEN): 
 
Estándar General: Comprendo historias cortas narradas en un lenguaje sencillo. 
 
Estándares Específicos: 
Escucha: Entiendo instrucciones para ejecutar acciones cotidianas. 
Lectura: Identifico palabras clave dentro del texto que me permiten comprender su sentido 
general. 
Escritura: Escribo textos expositivos sobre temas de mi interés. 
Indicadores de logro:  
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Assumed Knowledge:  I assume most learners have some previous knowledge about: some 
adjectives, verbs , fruits and present simple tense. 
Materials:  Lesson plan, board, markers, different fruits, knife with different 
characteristics(obviously different textures, weight etc..), ¨magic bag¨. 
DAY/STAGE/ 
ACTIVITY/TIME 
PROCEDURE 
TEACHER AND LEARNER ACTIVITY 
ANTICIPATED 
PROBLEMS AND 
PLANNED SOLUTIONS  
COMMENTS 
Calling the 
attendance8:
00 – 8:03 
 
8:03 – 8: 18 
Engage 
 
 
8:18 – 8:25 
 
 
 
 
 
The teacher will greet the students and then, 
s/he will call the attendance to make sure 
everyone is in the classroom. 
 
What was done the previous class will be asked 
in order to refresh ss´ memory. 
 
The vocabulary about fruits will be presented in 
the classroom (real fruits) so the in training 
teacher will highlight their characteristics, like 
classifying them into sweet, acid or semi acid. 
All of the students will look at them. 
 
Then the group will be divided into 3 parts: 
sweet, semi acid and acid. There will be certain 
round of activities in which they will win points. 
At the end the group with more points reaches 
positive points in the grading list. 
 
 
 
 
 
 
Some students 
may not have idea 
how certain fruit is 
named, then the in 
training teacher 
will always help the 
students as well as 
their classmates to 
remember their 
names. 
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8:25 – 8:40 
Activate 
 
8:40 – 8:50 
 
Study 
The rounds will consist on isolating some 
senses and they have to guess what the fruits 
are according to their smell, taste, texture, etc. 
 
Students will be explained how the 
grammatical structure of simple present tenses 
is done, and how the different parts of speech 
might be used. To achieve this, examples will 
be written on the board using the vocabulary 
already taught, using characteristics of the 
fruits. 
 
Students will be provided with a worksheet 
(exam) where they have to demonstrate what 
they have learnt; this worksheet will be graded 
as well. 
Note: This will be done individually and will be 
explained step by step by the in training 
teacher. 
 
 
 
One example may 
be not enough; 
More examples 
about the different 
sentences will 
work. 
Some students 
may not 
understand, 
feedback will be 
provided by both 
the in training 
teachers in a more 
personal way. 
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Name_________________________________________________________ 
Below, you have some fruits images, complete their names with correct spelling. 
 
L  __ __ __ __ P__I__ __   __  __  __ L E 
__  __ A   __      __  P  __ __ E 
 P__ P__ __ A     __ __ N__ __   
__ R__ P__E __ __ __ __ __ __ 
 P__ A__ H W __ T__ E__  M E __ __ __ __ 
__ __ __ __  __ R I N E 
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Now classify the fruits into their respective type. 
Sweets Acid Semi acid 
   
 
Now., create sentences with each one of the fruits, use the adjectives ( characteristics) 
used in class.  
 
1. 
 
2. 
 
3. 
 
4. 
 
5. 
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16. Activities for learners to get extra points at the beginning of the class to 
assure   they are on time. Field notes (conclusions) from the in-training teacher. 
 [.. when this implementation was assigned the 10-a group, the in service teacher 
made emphasis on the group punctuality, he stated it was not that good so punctuality 
had to be graded. At the beginning it was the strategy; along the course it was realized it 
was not effective and students had to be motivated. So in one of the classes a dictated 
(without being previously announced) was carried out, and only for the ones who were on 
time, the ones that were not obviously could not take advantage of this benefit, and they 
knew why. This activity was done about 4 times, and the outcomes were the expected 
one, they started to arrive sooner to the class, so the classes could take advantage of the 
time stipulated in the English class hour. Time management improve considerably  
 
17. Comments because of the different activities  
 
After reflecting on this lesson plan, which took place in the 7th session, one of the 
students mentioned by herself she liked the activity since it was a different way of 
teaching the subject. 
 
 October 15th  
This class was prepared to have an experiential learning using the senses ( in this 
case touch sense), but before a traditional instruction was accomplish. This was a 
grammatical instruction regarding the usage of comparatives and superlatives. 
After the explicit instruction (grammatical rules) then the real world came into 
action, it was not only writing examples (which is the traditional way), but bringing 
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into the class different objects the students could interact with. At the end of the 
session one of the students said a comment which was received a a satisfaction, 
she stated she liked the class because she was interested in participating with the 
magic bag (see the lesson plan below), she said this English class was really 
different from the one conducted by the in-service teacher. 
 
 
 
 
UNIVERSIDAD TECNOLÓGICA DE PEREIRA 
Licenciatura en Lengua Inglesa 
Guided Teaching Practicum 
GENERAL PLANNING INFORMATION 
 
LESSON PLAN 
 
AIM: 
At the end of the lesson the learners will be able to use some comparative words. To achieve 
this, they will take advantage of previous knowledge about adjectives. 
Estándares Básicos de Competencias (MEN): 
 
Estándar General: Comprendo historias cortas narradas en un lenguaje sencillo. 
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Estándares Específicos: 
Escucha: Entiendo instrucciones para ejecutar acciones cotidianas. 
Lectura: Identifico palabras clave dentro del texto que me permiten comprender su sentido general. 
Escritura: Escribo textos expositivos sobre temas de mi interés. 
Indicadores de logro:  
  
Assumed Knowledge:  I assume most learners have some previous knowledge about: some 
adjectives, verb to be (am, is and are) and deictic expressions ( this-that-those-these).  
Materials:  Lesson plan, board, markers, adjective flashcards, different objects with different 
characteristics(obviously different textures, weight etc..), ¨magic bag¨. 
DAY/STAG
E/ 
ACTIVITY/TI
ME 
PROCEDURE 
TEACHER AND LEARNER ACTIVITY 
ANTICIPATED 
PROBLEMS AND 
PLANNED 
SOLUTIONS  
COMMENTS 
Calling the 
attendance 
8:00 – 8:03 
 
8:03 – 8:08 
Engage 
 
 
The teacher will greet the students and then, 
s/he will call the attendance to make sure 
everyone is in the classroom  
 
 
Students will be asked what they remember 
from previous classes. To achieve this, in 
training teacher will recycle previous used 
materials(flash cards about adjectives). 
In training teacher will explain that some words 
work to compare showing the students an 
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8:08 – 8:20 
 
 
 
 
 
 
 
 
8:20 – 8:40 
Activate 
 
 
 
 
 
 
 
illustration of people of different heights. 
Introducing the comparative of one syllable 
adjectives, for instance: 
T: Juan is tall, but Mario is taller than Juan. 
Juan is shorter than Mario. It will be highlighted 
the fact that students understand that for these 
adjectives the comparative is formed by adding 
–er.. Then some students will compare their 
heights in front of the group as already did with 
the image. Students will be helped by the in 
training teacher. 
Students will be asked to write on their 
notebooks some rules they have to consider to 
use the comparatives, for example: for one 
syllable adjectives ending in “e” wide-wider(so 
they only have to add ¨r¨, for one syllable 
adjectives ending in consonant-vowel-
consonant hot-hotter (so they have to .repeat 
the final consonant and add ´´er´´, for  two 
syllable adjectives ending in “y” like happy-
happier( is formed by replacing the “y” with an 
“i”) and adding –er, and finally for two or more 
syllable adjectives where  the comparative is 
formed by using “more” plus the adjective.  
 
 
 
 
 
 
 
One example may 
be not enough; 
More examples 
about the different 
types of words will 
be done on the 
board. 
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8:40 – 9:00 
Study 
At this point students will have some basic 
ideas about using words to compare. So in the 
¨magic bag¨( a bag to contain the different 
objects but students cannot see what is 
inside), will be a certain object to be compared 
with one object shown to students. One 
example would be: Students are shown a 
chunk of steel ( in training teacher will name 
the object) , and inside the ¨magic bag¨ there 
will be a  piece of cotton. the selected student 
will introduce his hand in the bag without 
knowing what is  in the bag, s/he has to say 
aloud the characteristic comparing it., in this 
case, s/he will say the chunk of steel is 
heavier than the piece of cotton. This 
procedure will be done by all of the students 
and each of them has to write on their 
notebooks the analysis done with the 
exercises.   
Some students 
may not have idea 
how certain object 
is named, then the 
in training teacher 
will always help the 
students with this 
part, since what 
really matters is to 
master the use of 
comparative 
words. 
EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 
- Practice at home with the different elements you can find there. Do the same done in class.  
Forms of irregular adjectives will be taught next class. 
 
 
 126 
18. Students competition about using senses with fruits 
 
AIM: 
At the end of the lesson the learners will be able to: recognize some fruits, how to pronounce 
them. 
Estándares Básicos de Competencias (MEN): 
Estándar General:   
Recurro frecuentemente a mi lengua materna para demostrar comprensión sobre lo que leo o 
me dicen. 
Estándares Específicos: 
Escucha: Reconozco cuando me hablan en inglés y reacciono de manera verbal y no verbal. 
Lectura: Identifico palabras relacionadas entre sí sobre temas que me son familiares. 
Escritura: Copio y transcribo palabras que comprendo y que uso con frecuencia en el salón 
de clase. 
Monólogos: Describo lo que estoy haciendo. 
Indicadores de logro: 
-Reconoce cuando le preguntan por una fruta  señalándola. 
-Identifica las palabras básicas que debe ser usadas durante la clase. 
-Participa en actividades donde debe ejecutar acciones con frutas. 
Assumed Knowledge:  I assume most learners have some previous knowledge about: 
recognize basic commands (do this, cut that, mix this, etc) 
 
Materials:  Lesson plan, fruits, board, markers, plastic knifes, students’ notebook.  
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DAY/STAGE/ 
ACTIVITY/ 
TIME 
PROCEDURE 
TEACHER AND LEARNER ACTIVITY 
ANTICIPATED 
PROBLEMS AND 
PLANNED 
SOLUTIONS  
 
COMMENTS 
 Calling the 
attendance 
10:00/10:05 
 
Engage 
10:05/10:15 
 
 
 
 
10:15/10: 30 
 
 
 
 
Study 
The teacher practitioner (s) will call the 
attendance to make sure everyone is in the 
classroom and at the same time meet his/her 
new students.  
 
 
 
 
The teacher will start showing the students the 
fruits that were brought by them, naming them 
twice making emphasis on pronunciation and 
putting them then in a black bag, 
For example:  
This is an apple, (the apple is put inside the 
bag), (the same with all the fruits which are: 
grapes, bananas, apples, melon, strawberry, 
pear. 
 
 
 
The Ss will be asked to organize the classroom 
in an U-shape.  
 
 
 
 
The students do 
not understand 
what are the fruits, 
the teachers will 
show them and 
some students will 
try them. 
 
 
The students do 
not understand 
what they have to 
do, the teacher will 
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10:30/ 10:40 
 
 
 
 
Activate 
The desk will be placed in the middle of the 
classroom and fruits will be said aloud. 
 
Then, the T will ask students one by one to get 
close to the desk and they have to put their 
hand inside the bag and pick up a fruit and say 
what is the fruit they are touching, then they 
have to pull out the fruit and if it is correct the 
fruit is put on the desk, if not it is put back in the 
bag, the same with all of the fruits until there 
are not more fruits in the bag. All of the fruits 
are tasted by the students. 
Note: the teacher, before starting the activity, 
will write on the board present simple 
sentences to guide students.  
For example: This is a banana, etc. 
After that, the T will start a new activity in which 
students must draw all of the fruits tasted and 
touched writing down their names on their note 
books. 
 
model students the 
activity 
 
Students do not 
understand what 
the teacher is 
saying/ the teacher 
will repeat using 
body language and 
using one student 
to make more real 
the explanation. 
EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 
If there is not time to draw the pictures and write the names, the students will have to do these at home 
and bring it next class. 
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19.  Lesson plan writing with paints 
 
LESSON PLAN 
AIM: By the end of the lessons the students will be able to recognize the alphabet and produce 
its varied sounds successfully, they will be able to discern different colors and a few basic 
actions. 
Estándares Básicos de Competencias (MEN):  
Estándar General:   
Escucho un texto oral y, si me resulta familiar, comprendo la información más importante. 
Estándares Específicos: 
Escucha: Entiendo instrucciones para ejecutar acciones cotidianas. 
Lectura: Comprendo instrucciones escritas para llevar a cabo actividades cotidianas, 
personales y académicas. 
Monólogos: • Describo con oraciones simples a una persona, lugar u objeto que me son 
familiares aunque, si lo requiero, me apoyo en apuntes o en mi profesor. 
Indicadores de logro: 
-Identifica las letras y sus sonidos 
- Reconoce la diferencia entre los colores y los números. 
Assumed Knowledge:  Learners are supposed to know some verbs, how do they work and for 
what specific situation as well as common nouns and objects and adjectives, bag, chair, book 
etc… 
 
Materials:  Lesson plan, board, markers, students’ notebook, alphabet images. 
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DAY/STAGE 
ACTIVITY/TIME 
 
PROCEDURE 
TEACHER AND LEARNER ACTIVITY 
 
 
ANTICIPATED 
PROBLEMS AND 
PLANNED 
SOLUTIONS  
 
COMMENTS 
 
 
 
 
 
Warm up 
activity  
(5 min) 
 
 
 
 
 
Introducing 
the topic  
(20min) 
 
 
Students will be called from the list in order to 
know who is in the classroom.  
The deadline to give the homework provided 2 
classes ago is today, so homework will be 
collected in order to have grades for the parents 
meetings the institution has. 
 
 
Then SS will be shown a short video of graffiti 
artist working on lettering. Each letter is 
presented on the tv screen and the group has to 
repeat chorally letter´s pronunciation. 
 
Hang man game will be played with all of the 
group, every student has to participate so the 
game consists on providing letters until all of the 
message is written, there will be blank spaces for 
every single letter, after a letter is said and does 
not belong to the message one body´s  parts of 
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Activity 
(30 min) 
 
 
 
 
 
the ´´man´´ is drawn, the idea is to complete the 
sentence before all of the parts of the man are 
drawn, including the rope. 
Again, each student will provide one letter of the 
alphabet one by one, so we can move to the next 
activity. 
This round will include a mixed activity in which 
the Teacher will give the SS a letter and the Ss. 
will write as many words with each letter as they 
can.  
Finally a short dictation will take place. 
Letters will be called out and each ss will write 
them on a piece of paper to be collected.  
 
Note: This last two activities were programed to 
be part of the previous activities, but because of 
time they had to me applied this class. 
 
Students will be given the instruction to be 
grouped in groups of 5 people, every group will 
have 4 recipients containing paints, blue, red, 
yellow and black. The group has to create an 
artistic alphabet, the most artistic one will imply 
extra points for the group integrants.  The 
alphabets will be under voting. 
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20. Paint work 
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21.  Presi-Presi Game. 
UNIVERSIDAD TECNOLÓGICA DE PEREIRA 
Licenciatura en Lengua Inglesa 
Guided Teaching Practicum 
GENERAL PLANNING INFORMATION 
 
LESSON PLAN 
 
Date of the class:  
November  11th , 2015 
Class Number:  
 
AIM: 
At the end of the lesson the learners will be able to use and recognize some descriptive 
adjectives used in daily situations, and compare some objects based on those adjectives, they 
will take advantage of previous knowledge from previous classes. 
Estándares Básicos de Competencias (MEN): 
 
Estándar General: Comprendo historias cortas narradas en un lenguaje sencillo. 
 
Estándares Específicos: 
Escucha: Entiendo instrucciones para ejecutar acciones cotidianas. 
Lectura: Identifico palabras clave dentro del texto que me permiten comprender su sentido 
general. 
Escritura: Escribo textos expositivos sobre temas de mi interés. 
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Indicadores de logro:  
  
Assumed Knowledge:  I assume most learners have some previous knowledge about: some 
adjectives, verbs , present tense.. 
Materials:  Lesson plan, board, markers, adjective flashcards, different objects with different 
characteristics(obviously different textures, weight etc..), ¨magic bag¨. 
DAY/STAG
E/ 
ACTIVITY/
TIME 
PROCEDURE 
TEACHER AND LEARNER ACTIVITY 
ANTICIPATED 
PROBLEMS 
AND PLANNED 
SOLUTIONS  
COMMENTS 
Calling the 
attendance 
11:00 – 
11:03 
 
11:03 – 11: 
13 
 
 
 
The teacher will greet the students and 
then, s/he will call the attendance to make 
sure everyone is in the classroom. 
 
 
Warm up will be carried out, the warm up 
will consist on the prese-presi game. The in 
trainier teacher will be the president and 
will be called presi, the person next to him 
will be the vice president and will be called 
vice, the person next to the vice is the 
secretary which will be called secre, in 
ahead all of the students will be numbered. 
 
 
 
 
 
Some students 
may not have 
idea how certain 
object is named, 
then the in 
training teacher 
 
 135 
 
 
Engage 
 
 
 
8:13 – 8:20 
 
 
 
 
 
 
 
8:20 – 8:40 
Activate 
 
The game consist on following a rhythm 
giving by the in training teacher, the in 
training teacher will start saying presi,presi 
and then secre,secre or vice vice or any of 
the number the students have, so that 
called person should follow the rhythm , 
saying his/her determiner and then call 
another person, if the person do a mistake 
then is removed from the game. The 
sequence will continue until there are 2 
participants, they are the winners, they will 
reach positive points and a reward. 
 
 
 
The classroom will be set in u –shape, all 
of the students have to close their eyes and 
they will be touched either by a smooth 
object or rough object. 
This exercise will be carried out where 
students will be divided into 3 groups. 
 
 
will always help 
the students with 
this part, since 
what really 
matters is to 
connect the word 
with the sound, 
body language is 
crucial.. 
 
 
 
 
 
 
 
 
One example 
may be not 
enough; More 
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8:40 – 9:00 
Study 
Students will be explained how the 
comparative words work, in order to explain 
it 3 wrenches will be brought to the class, 
all of them are different in terms of 
characteristics like weight , size. They will 
explain the different rules to use the 
comparatives when to use the more, when 
to add ´´er´´ and when to replace the y for 
´´ier´´. 
 
 
The desk will be set in the middle of the 
class, and rounds of questions will be 
asked, the group with more points will be 
the winner and all of the participants will 
reach one positive point. 
  
 
examples about 
the different 
sentences will 
work. 
 
 
 
 
 
 
EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER: 
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22. Fruits work  
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23. Writing activity  
 
 
